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ABSTRACT
THE DEVELOPMENT OF TEACHER TRAINING PRINCIPLES FROM
IDENTIFIED TEACHER CONCERNS RELATED TO MAINSTREAMING
IN A DAY CARE CENTER 
by
Susanna Mobley Floyd
The problem of this study was to identify teacher 
training principles which would aid day care teachers in 
integrating handicapped children into their classrooms.
This was a descriptive study which utilized a 
questionnaire methodology. The questionnaire was 
administered to teachers of randomly selected day care centers 
in Tennessee. The sample size was 347.
The questionnaire identified from the literature review 
was the Stages of Concern Questionnaire developed by Gene Hall 
and his associates (Hall, Wallace & Dossett, 1973) at the 
University of Texas Research and Development Center for 
Teacher Education in Austin, Texas over a two and one half 
year period. The questionnaire was designed to identify 
concerns of individuals toward an innovation. The instrument 
was modified to be used in identifying the concerns of day 
care teachers toward mainstreaming young handicapped children 
into day care centers. Descriptive statistics were used to 
analyze the data obtained from 105 respondents to the 35-item 
questionnaire.
Analysis of the data collected to answer the five 
research questions revealed the following:
1. The educational and training background of teachers 
involved in mainstreaming should be developmentally oriented. 
From a developmental base day care teachers can make the 
transition from teaching normally developing children to 
teaching an integrated classroom by mastering five additional 
topics: assessment techniques, systematic planning 
techniques, knowledge about developmental exceptionalities, 
knowledge and teaching skills related to the promotion of 
positive social interaction of children, and an understanding 
of the additional job demands of an integrated classroom.
2. The concerns of individuals tend to be developmental 
and tend to move from self concerns (Stages 0, 1, 2) to task 
concerns (Stage 3) to impact concerns (Stages 4, 5, 6). The 
movement through the stages of concern can be facilitated but 
not forced. The person(s) planning the interventions or 
training must plan training that helps resolve existing 
concerns while facilitating the individual(s)' move to the
iii
next stage of concern (Hord, Rutherford, Huling-Austin, &
Hall, 1987) .
3. Of the 105 respondents to the questionnaire 81% 
indicated that their most intense concerns were self concerns 
(Stages 0,1,2). Fifty percent (52) had their most intense 
concerns at stage 0 (awareness concerns). Of the 52 
respondents who indicated their most intense concerns were 
those of awareness, 94% (47 of 50) indicated they worked full 
time. Fifty-two percent £26 of 50) had graduated from high 
school; 28% (14 of 50) held a B.A. or B.S. degree. Sixty-four 
percent (31 of 49) had worked five years or longer in the same 
center. ..Eighty percent (39 of 49) had never been involved in 
mainstreaming. Eighty-eight percent (44 of 50) had received 
no formal training in mainstreaming. The percentages for the 
stage 0 respondents were representative of those of the 
complete sample.
4. Interventions planned at stage 0 would be appropriate 
for the greatest percentage of respondents (50%). Additional 
intervention strategies planned at stages 1 and 2 would meet 
the needs of another 31% of the respondents. Additional 
demographic information obtained from the 105 respondents 
indicated that other factors were important to consider in 
planning the teacher training principles: 91% worked full 
time; educational backgrounds of the respondents varied from 
high school to graduate school; 59% of all respondents had 
worked at the same center for at least 5 years; 62% had never 
been involved in mainstreaming and 71% had had no formal 
training in mainstreaming,
5. Teacher training principles were designed using the 
findings obtained from the questionnaire for three different 
stages of concerns: awareness concerns (stage 0), information
concerns (stage 1), and personal concerns (stage 2). The 
mainstream topics suggested by the review of literature 
necessary for teachers of integrated classrooms were 
cross-tabulated with the intervention strategies suggested by 
the stages of most intense concerns. The suggestions obtained 
from the review of literature related to the format of adult 
inservice training were considered as factors in the 
presentation of the intervention strategies.
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CHAPTER 1 
INTRODUCTION
The recent concern for serving young handicapped children 
is not new; nor is the idea of mainstreaming young children.
The effectiveness and appropriateness of serving handicapped 
children at as early an age as possible has been well 
documented (Guralnick, 1976). Support for the integration of 
nonhandicapped and handicapped children as the best 
educational practice has been demonstrated by research 
(Vincent, Brown, & Getz-Sheftel, 1981). Programs for use with 
young handicapped children exist which also demonstrate and 
support the concepts of early intervention and mainstreaming 
(Dunlop, Stoneman, & Cantrell, 1980; Bricker, 1978; Voeltz, 
1980; Cooke, Ruskus, Apolloni, & Peck, 1981; Peterson,
Peterson, & Scriven, 1977; Rynders & Horrobin, 1979; Meisels, 
1978; Knoblock, 1973; Christopherson, 1972; Klein & Randolph, 
1974; Karnes & Lee, 1979).
Although mainstreaming young handicapped children is not 
a new concern, an idea not so thoroughly addressed is the 
mainstreaming of young handicapped children into day care 
centers whose programs were designed for normally developing
2children. The Tennessee Governor's Task Force on Day Care 
reported that day care services are needed for handicapped 
children of all ages fSpecial Report of the Governor's Task 
Force on Day Care, 1986).
The literature supports the importance of specific 
training for teachers of ybung mainstreamed children; however, 
in practice the necessary training is limited. The purpose of 
this study was to assist in the translation of research to 
practice by developing teacher training principles based on 
the identified concerns of day care teachers related to 
mainstreaming of handicapped children.
The Problem
Statement of the Problem
The problem of this study was to identify teacher 
training principles which would aid day care teachers in 
integrating handicapped children into their classrooms.
Significance of the Stndv
"In Tennessee there are about 59,000 handicapped children 
under age 13, of whom 14,000 are preschool age. In the fiscal 
year ending June 1985, only 710 handicapped children were 
enrolled in licensed day care‘agencies, and only 31 licensed 
agencies provided full-time care for the handicapped. The 
cost is greater for providing day care to handicapped 
children, and few providers are properly trained to meet their 
special needs" fSpecial Report of the Governor's Task Force on
Dav Care, 1986, p. 29). The significance of this study is 
that the information obtained by surveying the actual concerns 
of teachers of day care centers related to the mainstreaming 
of young handicapped children in their centers can be used to 
develop teacher training principles. Using the results of the 
survey actual preservice and inservice workshops can be 
planned to meet the expressed concerns and training needs of 
day care personnel. The Governor's Task Force on Day Care 
(1986) made this statement in its report on the lack of day 
care for handicapped children in Tennessee: "To encourage
more day care providers to serve handicapped children, 
technical assistance and training about the special needs of 
handicapped children should be made available" (p. 32). By 
having access to workshops that can increase their knowledge 
and skills in working with young handicapped children, day 
care center personnel may begin to offer more comprehensive 
services to those children and their parents.
Purpose of the Study
The purpose of the study was to develop teacher training 
principles based on the identified concerns of day care 
teachers related to the mainstreaming of handicapped children.
Research Questions
1. What does the review of literature say about the 
specific training needs of day care teachers involved in 
mainstreaming?
2. What does the review of literature say about the 
training needs of individual teachers at specific stages of 
concern?
3. What do the responses to the Stages of Concern 
Questionnaire reveal about day care teachers’ concerns about 
mainstreaming?
4. What types of training are indicated by the results 
of the Stages of Concern Questionnaire?
5. Based on the results from administering the Stages of 
Concern Questionnaire what are the teacher training principles 
for preparing day care personnel to meet the mainstreaming 
needs of handicapped preschoolers?
Limitations
The limitations of this study were as follows:
1. The study was limited to teachers working in day care 
centers in the nine regions of Tennessee randomly selected 
from the Directory of Licensed and Approved Day Care Agencies 
in Tennessee (1985).
2. The study was limited to teachers of licensed day 
care centers specifically described as offering full time day 
care services.
3. The study was limited to teachers in centers offering 
day care services designed for normally developing young 
children.
4. The study was descriptive in nature. The study was 
based on pertinent literature which generated the Stages of 
Concern Questionnaire.
Assumptions
The assumptions of this study were as follows:
1. The Stages of Concern Questionnaire will accurately 
reflect the actual stages of concerns of day care teachers.
2. Day care teachers' responses to the questionnaire 
will be based on their actual concerns about mainstreaming.
3. Day care teachers will respond to the questionnaire 
independently.
Definition of Terms 
Concerns-Based Adoption Model
The Concerns-Based Adoption Model is the product of three 
and a half years of study of innovation adoption in 
educational institutions by Gene Hall and his associates 
(Hall/ Wallace & Dossett, 1973). The model attempts to 
describe the "highly personal, dynamic, interactive process 
and events that occur when educational institutions adopt 
complex educational innovations" (Hall, 1974).
Concerns
Concerns are defined as "ft]he composite representation 
of the feelings, preoccupation, thought, and consideration 
given to a particular issue or task" (Hall, George, & 
Rutherford, 1977).
6Day Care Center
A day care center is a child care center offering care 
for children under 17 years of age in a group setting of 
thirteen or more children in a center-based operation 
(Standards for Day Care Centers serving Preschool Children, 
1979) .
Day Care Teacher
A day care teacher is defined as the person who is 
responsible for implementing the daily program offered to 
children in her care (Standards for Dav Care Centers Serving 
EreashoQl Children, 1979).
Innovation
According to Hall (1979) an innovation is "[a]ny process 
or product that is new to a potential user” (Hall, 1979). 
Intervention
"An action(s) or event(s) that influences use of an 
innovation" (Hall, Zigarmi, & Hord, 1979) is considered an 
intervention.
Mainstreaming
Mainstreaming occurs when the needs of a handicapped 
child are met in a classroom for normally developing children 
on a full or part time basis (Bricker, 1978).
Stages of Concern
Stages of Concern are defined as the developmental 
progression of "feelings, thought, and consideration given to 
a particular issue or task" (Hall, George, & Rutherford,
71977).
Teacher Training Principles
Teacher training principles are a group of suggestions 
for specific intervention strategies. The principles are a 
cross-tabulation of the mainstream topics suggested by the 
review of literature as necessary for teachers of integrated 
classrooms and the intervention strategies suggested by the 
stages of most intense concerns.
Procedures
The following procedures were utilized in the development 
of this study:
1. A review of the literature was conducted to verify 
the need for the study, to select appropriate instrumentation, 
and to obtain background information in formulating the 
teacher training principles.
2. The Stages of Concern Questionnaire was selected as 
an appropriate instrument for measuring concerns of day care 
teachers related to mainstreaming.
3. Permission to use the Stages of Concern Questionnaire 
was obtained from the author of the questionnaire.
4. A random sample of day care centers offering full 
time services was selected using the random number table 
(Auerbach & Zinnes, 1978). The sample was identified from the 
Directory of Licensed and Approved Dav Care Agencies in 
Tennessee (1985).
85. Application for approval of study was submitted to 
the East Tennessee State University Human Subject Review 
Board.
6. Questionnaire packets and letters of introduction and 
instruction were sent to the directors of the day care centers 
identified in the random sample.
7. Follow-up postcard reminders were sent to all centers 
to obtain a high rate of questionnaire completion.
8. Copies of the questionnaire were mailed to 
nonresponding centers.
9. Telephone calls were made to centers which had not 
responded in an attempt to raise the response rate.
10. Descriptive statistics were applied to the grouped 
data results.
11. Data results and information obtained from the 
review of literature were used to develop teacher training 
principles related to the identified concerns of teachers in 
day care centers.
Organization of the Study
This study was organized and presented in six chapters. 
Chapter 1 contained the introduction of the study, the 
statement of the problem, its purpose and significance, the 
limitations and assumptions, a definition of terms, a listing 
of the research questions, and a description of the procedures 
and organization of the study. Chapter 2 presented a review 
of the related literature. Chapter 3 described the procedures
9and methodology of the study. Chapter 4 provided an analysis 
of the data and presentation of the results. Chapter 5 
included a description of the teacher training principles. 
Chapter 6 included the summary of the findings, conclusions 
and recommendations.
CHAPTER 2 
REVIEW OF LITERATURE
Included in this chapter are literature and research 
related to the concept of mainstreaming young handicapped 
children# the effects of mainstreaming on handicapped and 
nonhandicapped children and the role of the teacher in 
mainstreaming. Additional research is cited concerning the 
development of inservice training and includes literature 
related to adult learner characteristics# developmental 
characteristics of teachers, the characteristics of good 
inservice training and inservice training topics related to 
mainstreaming. A third section of the review of literature 
addresses the research related to the development of the 
Stages of Concern Questionnaire and the use of it as a tool in 
planning inservice training.
Mainstreaming Young Handicapped Children 
Preschool mainstreaming dates from the 1972 federal 
legislation that mandated that 10% of all children enrolled in 
Head Start be handicapped. Bricker (1978) described three 
aspects of the rationale for mainstreaming: The
social-ethical, the legal-legislative and the
10
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psychological-educational. The social-ethical rationale 
addresses the benefit to the nonhandicapped children as well 
as the handicapped. Bricker (1978) and Voeltz (1980) 
described the benefit of a positive attitude change toward 
handicapped peers for nonhandicapped children who were in 
direct contact with children of varying abilities. The 
legal-legislative rationale is ultimately based on the 1954 
Brown decision that "separate is not equal." The 
psychological-educational rationale is based in part on the 
more efficient use of educational resources in mainstreaming 
and in part on the importance of avoiding the negative self 
concept developed by handicapped children who are segregated 
(Bricker, 1978).
Effects of Mainstreaming on Handicapped and Nonhandicapped 
Children
A variety of positive effects have been noted as results 
of mainstreaming handicapped children. In a study of six 
young handicapped children mainstreamed in a classroom with 
six nonhandicapped childrenr the authors (Dunlop, Stoneman, & 
Cantrell, 1980) collected data that "indicated that it was 
very difficult to distinguish the two groups based on social 
interaction behaviors. The groups became increasingly 
homogeneous over time" (p. 133). Based on this data the 
authors concluded that "mainstreaming can be beneficial to the 
development of social competence in young handicapped 
children" (p. 140). Hartup (1978) maintained that the 
interaction of young handicapped children with their
nonhandicapped peers was more important to their acquisition 
of the basic social and communicative skills than was their 
relationship with adults. Nonhandicapped children can learn 
to initiate social interactions and reinforce appropriate 
behaviors of handicapped classmates (Strain, 1977).
The fear that integration will lead normally developing 
children to imitate socially unacceptable or developmentally 
immature behaviors which disabled children may exhibit has not 
been supported by research. Such behaviors did not seem to 
occur spontaneously in the play of young nonhandicapped 
children in either free-play or structured teaching situations 
(Peck, Apolloni, Cooke, & Raver, 1978; Peterson, Peterson, & 
Scriven, 1977). Guralnick (1981) investigated the effect of 
mainstreaming on the play behavior of young severely 
handicapped children. Although his research did not support a 
significant decrease in inappropriate play, he concluded that 
there was no detrimental effect on play in a mixed group and 
that more positive effects might be found in future research. 
Evidence exists that learning occurs in an integrated 
preschool setting both for handicapped and nonhandicapped 
children (Cooke, Ruskus, Apolloni, & Peck, 1981; Pink & 
Sandall, 1978). In a study by Ispa and Matz (1978) evidence 
emerged that not only do integrated preschoolers learn but 
that their learning is substantial.
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Role of the Teacher In Mainstreaming
The mere inclusion of handicapped children in a program 
with nonhandicapped children does not ensure their successful 
participation in the classroom activities (Hayden, Smith, von 
Hippel, & Baer, 1978). Fredericks and others (Fredericks, 
Baldwin, Grove, Moore, Riggs, & Lyons, 1978) cautioned that 
integration of young handicapped children into day care 
centers and Head Start centers would not be successful unless 
the entry and complete integration of the children was planned 
carefully. Guralnick (1976) described the critical component 
of successful integration as the way interactions were 
systematically guided and planned for and not the mere 
presence of a handicapped child in the classroom. According 
to Hanline (1985) ,fthe most important practical finding from 
research assessing the effects of early childhood integration 
is that social interactions between nondisabled and disabled 
children do not occur spontaneously" (p. 47). Several other 
studies exist which support the importance of specific types 
of teacher intervention which facilitate social interaction of 
handicapped and nonhandicapped children (Ray, 1974; Devoney, 
Guralnick, & Rabin, 1974; Cooke, Apolloni & Cooke, 1977; 
Cooper, Ruggles, & LeBlanc, 1980).
According to Wynne, Ulfeder, and Dakof (1975) the most 
important factors in the success of an integrated program are 
the abilities and attitudes of the teacher. In a survey of 
regular classroom teachers a discrepancy was discovered
14
between teacher attitudes toward placement of special needs 
children and the findings of research. Some teachers felt 
that special classes better served the needs of handicapped 
children. Research demonstrated that mainstreaming is more 
effective than special classes. An attitude change appears 
necessary to better support handicapped children in an 
integrated setting. Vacc and Kirst (1977) also maintained 
that teacher attitude changes were necessary before successful 
mainstreaming could take place. This change in attitude could 
be effected by more exposure to handicapped children and more 
teacher training related to specific handicapping conditions.
Meisels (1978) and others (Knoblock, 1973;
Christopherson, 1972; Klein & Randolph, 1974; Karnes & Lee, 
1979) supported the concept of developmental preschool 
programs as appropriate settings for handicapped children. 
Developmentally-oriented teachers were viewed as skillful in 
the areas important to the education of young handicapped 
children. Dickerson and Davis (1979) described a 
developmental teacher:
1. Provides quality educational opportunities that are 
appropriate in content and adapted to the child's mode of 
learning;
2. Is aware of the processes involved as young children 
encounter conflicts between their own needs and wishes and the 
socialization into group living;
3. Is sensitive to the way each child approaches growth
tasks;
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4. Is willing to try to meet each child’s special needs.
In another study which examined the skills of 
developmentally-oriented teachers, Dickerson and Davis (1981) 
described their strengths as (a) knowledge of normal 
development of children, (b) deep concern for nurturance, (c) 
belief in educating the whole child, (d) understanding of the 
interrelatedness of all areas of a child’s growth, (e) trust 
in "developmental thrust," and (f) skill in individualized 
teaching. Cohen (1975) suggested that teachers can identify 
skills which they have already mastered that can be applied to 
the integration of handicapped children into their classrooms: 
restructuring activities, facilitating rather than directing 
the child, simplifying tasks and environments, and teaching 
play skills. Dunlop (1977) described six characteristics of a 
teacher in a successfully mainstreamed classroom and suggested 
that these characteristics are similar to those associated 
with a "good” teacher. They are individualizing, working with 
parents, planning independent activities, having a positive 
learning set in class, planning cooperative activities and 
reserving time for planning and evaluation. According to 
Dickerson and Davis (1981) "Teachers need to understand that 
the addition of a handicapped child doesn't necessitate a new 
program; it requires only the understanding of the additional 
set of variables that will affect the already continuous 
evolution of curriculum and practice. They need assurance 
that they have the knowledge and skills to meet the needs of
16
handicapped children and the support of administrators to make 
mainstreaming work" (p. 13}.
Inservice Training 
One way to provide teachers with the knowledge and skills 
necessary to meet the needs of handicapped children in the 
regular classroom is through inservice training. Research 
exists which supports the importance of inservice training in 
facilitating the ability of schools, school systems and 
individual teachers to make educational changes (Powers, 1983; 
Mercer, Forgnone, & Beattie, 1978; Egbert £ Kluender, 1979; 
Ryor, Shanker, & Sandefur, 1979; Jensen, Betz, £ Zigarmi,
1978). In order to establish a basis for designing teacher 
training, current research was reviewed in the areas of adult 
learner characteristics, developmental characteristics of 
teachers related to inservice training, characteristics of 
inservice training, and the use of the Stages of Concern 
Questionnaire as a tool in developing inservice training for 
teachers.
Adult Learner Characteristics
The characteristics of adult learners are an important 
consideration when designing inservice training. Knowles 
(1978) listed the "foundation stones of modern adult learning 
theory" as follows:
1. Adults are motivated to learn as they experience 
needs and interests that learning will satisfy; therefore, 
these needs and interests are appropriate starting points for
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organizing adult learning activities.
2. Adult orientation to learning is life-centered; 
therefore, the appropriate units for organizing adult learning 
are life situations, not subjects.
3. Experience is the richest resource for adult 
learning; therefore, the core methodology of adult education 
is the analysis of experience.
4. Adults have a deep need to be self-directing; 
therefore, the role of the teacher is to engage in a process 
of mutual inquiry rather than to transmit knowledge to them 
and then evaluate their conformity to it.
5. Individual differences among people increase with 
age; therefore, adult education must make optimal provision 
for differences in style, time, place, and pace of learning.
Inservice training may also differ according to the 
developmental levels of the individuals involved (Hunt &
Joyce, 1967; Tomlinson & Hunt, 1971; Gordon, 1976). According 
to Harvey, Hunt, & Schroder (1961) adult development 
progresses through four levels with 42% at the first level in 
which they are tied to social norms. Only nine percent 
progress to the highest level and are autonomous and 
self-reliant. In a study of teachers, the results revealed 
that teachers scored below the stage in which individuals are 
associated with flexibility, respect for individuality, and 
tolerance for conflict and ambiguity (Bernier, 1976; Oja,
1977). Other studies indicated that a large proportion of 
adults do not function completely in the formal operational
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stage. These understandings make a difference in how 
appropriate training is designed and implemented 
£Tomlinson-Keasyr 1972; Kuhn, Langer, Kohlberg, & Haan, 1971; 
Neimark, 1975). For example, high conceptual learners were 
more stress tolerant (Suedfeld, 1974), could see from many 
viewpoints {Wolfe, 1963) and operated best with the discovery 
method of learning (McLachlan & Hunt, 1973), while low 
conceptual learners needed training with high structure 
(Sprinthall & Sprinthall, 1980).
Developmental Characteristics of Teachers
In discussing the developmental levels of preschool 
teachers Katz (1972) described four stages of development: 
survival, consolidation, renewal, and maturity. During the 
survival stage training needs are immediate and specific and 
should be provided on-site. During consolidation the teacher 
needs a wider range of resources with exchange with other 
professionals in the field. During the renewal stage the 
teacher looks for new developments, ideas and techniques in 
his/her professional field. During renewal a teacher may be 
able to take advantage of training at sites other than the 
workplace. It is during the maturity stage that teachers are 
secure enough to be able to ask questions related to 
philosophy and learning and growth theories.
Fuller (1969) in her pioneering work on teacher concerns 
described three stages of development. During the first stage 
teachers1 concerns were related to self, during the middle
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stage concerns were directed toward the task of teaching and 
during the last stage concerns were directed more toward the 
impact of teaching. Accordingly Fuller suggested that 
appropriate training during these stages would include career 
exploration and examination of personal needs during the first 
stage, training in the methodology of teaching during the 
middle stage, and interactive training and experiences during 
the last stage.
In work that was based in great part on that of Fuller, 
Hall (1979) described seven stages of concerns: awareness,
information, personal, management, consequence, collaboration 
and refocusing concerns. Appropriate training for individuals 
would be based on his/her stage of concern. In their study 
Bents and Howey (1981) suggested that inservice training 
should address current developmental status as well as 
encouraging growth or movement into the next developmental 
stage.
Characteristics of Inservice Training
In describing the characteristics of inservice training 
Wood and his associates (Wood, Thompson & Russell, 1981) 
listed five stages in development and implementation:
1. Readiness: mobilize support and leadership;
2. Planning: conduct needs assessment, plan in3ervice
objectives, gather available resources, plan inservice 
activities, mobilize leadership;
3. Training: provide orientation, organize learning
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teams, provide choices for participants, provide experiential 
learning, continue to provide leadership where indicated, 
provide feedback, make a commitment to implement, evaluate;
4. Implementation: provide follow-up assistance, 
administrative support and recognition, leadership, and 
evaluation data, and
5. Maintenance: recycle where indicated.
Sprinthall and Sprinthall (1980) suggested six guidelines 
to follow in developing inservice training: use a variety of
role-taking experiences, maintain the appropriate level of 
structure, facilitate reflection, keep a balance between 
theory and practice, offer continuous development programs 
(not weekend or once monthly shots), and support and challenge 
the participants. In research conducted with Head Start 
personnel who received on-going training related to 
mainstreaming and other day care personnel who received short 
term training, Lee (1964) found that those receiving on-going 
training had more positive attitudes, a greater knowledge of 
the law, and more positive teaching behaviors.
Inservice Training Topics Related to Mainstreaming
Research supports the ability of developmentally oriented 
early childhood educators to provide appropriate education to 
handicapped children with "the understanding of the additional 
set of variables that will affect the already continuous 
evolution of curriculum and practice” (Dickerson 5 Davis,
1981, p. 13). A wide variety of skills and behaviors have
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been discussed as ones which would be beneficial to teachers 
who mainstream young children. According to the research the 
additional variables include the following:
1. Teachers must organize the classroom and extend 
practices to meet a wider range of abilities.
2. Teachers must work with a broader range of personnel.
3. Teachers must develop relationships with parents.
Some of the relationships are required by due process and some 
by personal issues.
4. Teachers must be involved in team efforts.
5. Teachers must use different assessment techniques/
and plan for children more systematically and possibly more 
formally.
6. Teachers must review classroom procedures to 
ascertain if they are appropriate for all children in 
classroom.
7. Teachers must obtain knowledge of normal and 
exceptional development of young children.
8. Teachers must obtain knowledge of learning styles and 
ways of teaching that support different learning styles.
9. Teachers must understand the need for additional work 
related to schedule changes/ additional conferences with 
resource people/ formal evaluation and record keeping, 
selection and use of special supplies and equipment, and the 
need to work more intensely with parents (Fitzpatrick fi 
Beaver, 1978; McLoughlin £ Kershman, 1979; Meisels, 1977; 
Spodek, Saracho, £ Lee, 1984),
22
Some additional teaching strategies which seem to 
increase the social interaction of handicapped and 
nonhandicapped children are listed by Vaughn (1985). His 
research indicates that teachers should do the following:
1. Provide activities to improve attitudes of 
nonhandicapped toward handicapped;
2. Place handicapped children with teachers who 
have positive attitudes toward people with handicapping 
conditions;
3. Use teacher's attention as social reinforcer 
for play behavior;
4. Teach interpersonal problem-solving as means to 
facilitating social interactions;
5. Structure situations which include prompts for 
appropriate behavior;
6. Help handicapped children display behaviors 
that will improve attitude of nonhandicapped;
7. Use nonhandicapped children as intervention 
agents;
8. Use cooperation and teamwork in promoting 
interaction;
9. Use dramatic play or structured role-playing to 
facilitate interaction;
10. Help handicapped child be perceived as 
reinforcing (pass out stars, etc.);
11. Provide materials which require interaction,
and
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12. Help children generalize skills (pp. 171-172).
An additional study of teacher behaviors necessary 
for mainstreaming was done by Powers (1983). He cited a large 
number of authors who described the most appropriate and 
effective inservice for teachers learning to mainstream. 
Included in the topics considered important were the 
following:
activity-based method, format, and design? 
reality-based content; active teacher participation 
in assessment, planning and evaluation; on-site 
location; meaningful and prespecified incentives 
for long-term change; credible and flexible 
training personnel; active, positive, and voluntary 
participation by school administrators and training 
materials designed to address the specific and 
unique needs and interests of program participants 
(p. 434) .
The Stages of Concern Questionnaire 
Concerns-Based Adoption Model
The Concerns-Based Adoption Model was developed at the 
University of Texas Research and Development Center for 
Teacher Education by Gene Hall and his associates (Hall, 
Wallace, & Dossett, 1973) over a three and one half year 
period. During this development period a study of innovation 
adoption was pursued in educational institutions in an attempt 
to describe the "highly personal, dynamic, interactive process
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and events that occur when educational institutions adopt 
complex educational innovations" (Hall, 1974, p. 1).
The Concerns-Based Adoption Model was based in part on 
the work of Frances Fuller (1969). Her work was some of the 
earliest to describe the developmental nature of teachers' 
concerns, and, in fact, Fuller was the first to coin the 
phrase "teacher concerns." The underlying premise of the 
Concerns-Based Adoption Model was that the adoption of an 
innovation is a process not a "decision-point" and that 
various individuals engaged in the process may be at different 
levels (Hall, Loucks, Rutherford, & Newlove, 1975).
Specifically the Concerns-Based Adoption Model included 
these characteristics:
1. Focused on adoption of innovations rather than 
on change that is "innovation-free;"
2. Focused on the individual as the unit of 
analysis rather than on groups;
3. Viewed innovation adoption as developmental 
with definable, predictable, and measurable levels and 
stages;
4. Hypothesized that use of the innovation 
progresses through a series of definable, predictable, 
and measurable levels;
5. Hypothesized that individual user concerns 
about the innovation progress through a series of 
definable, predictable and measurable stages;
6. Hypothesized that there is a corresponding
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relationship between a user's concern about the
innovation and how the innovation is used (Hall, 1974,
pp. 10-11).
The developers of the Concerns-Based Adoption Model 
explored two aspects of innovation adoption: levels of use
and stages of concern. In studying the levels of use of an 
innovation data from three longitudinal studies were used;
1. In three states 190 teachers were followed in 
relation to the innovation of team teaching.
2. For a two year period 160 college and university 
professors were followed in relation to the innovation of 
instructional modules.
3. During their implementation of the Science Curriculum 
Improvement Study 45 elementary school teachers were followed.
From these studies it was shown that "the amount of time 
required to implement an innovation will vary depending upon 
such factors as the complexity of the innovation, the amount 
of support that is provided, the skill of the individuals 
involved, as well as user system characteristics and 
conditions" (Hall, 1977).
Development of the Stages of Concern Questionnaire
The combination of feelings, thought, consideration and 
preoccupation to a particular task or issue is called concern.
A person's stage of concern is affected by use and nonuse of 
an innovation, whether its future use is a possibility, 
whether direct involvement with the innovation has just begun,
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and/or whether the user is highly experienced with the 
innovation (Hall, George, & Rutherford, 1977). The developers 
of the Concerns-Based Adoption Model hypothesized that there 
is a developmental progression of concerns toward an 
innovation and that early concerns are more self-centered than 
later ones (Hall, George, & Rutherford, 1977).
The following stages are listed as the seven fundamental 
Stages of Concern:
1. Stage 0, Awareness Concerns. Little concern about or 
involvement with the innovation is indicated.
2. Stage 1, Informational Concerns. A general awareness 
of the innovation and interest in learning more detail about
it is indicated. The person seems to be unworried about 
herself/himself in relation to the innovation. She/he is 
interested in substantive aspects of the innovation in a 
selfless manner such as general characteristics, effects, and 
requirements for use.
3. Stage 2, Personal Concerns. Individual is uncertain 
about the demands of the innovation, her/his inadequacy to 
meet those demands, and her/his role with the innovation.
This includes analysis of her/his role in relation to the 
reward structure of the organization, decision making, and 
consideration of potential conflicts with existing structures 
or personal commitment. Financial or status implications of 
the program for self and colleagues may also be reflected.
4. Stage 3, Management Concerns. Attention is focused 
on the processes and tasks of using the innovation and the
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best use of information and resources. Issues related to 
efficiency, organizing, managing, scheduling, and time demands 
are utmost.
5. Stage 4, Consequence Concerns. Attention focuses on 
impact of the innovation on students in her/his immediate 
sphere of influence. The focus is on relevance of the 
innovation for students, evaluation of student outcomes, 
including performance and competencies, and changes needed to 
increase student outcomes.
6. Stage 5, Collaboration Concerns. The focus is on 
coordination and cooperation with others regarding use of the 
innovation.
7. Stage 6, Refocusing Concerns. The focus is on 
exploration of more universal benefits from the innovation, 
including the possibility of major changes or replacement with 
more powerful alternatives. The individual has definite ideas 
about alternative to the proposed or existing form of the 
innovation.
In order to obtain information about an individual's 
stage of concern regarding a particular innovation, the Stages 
of Concern Questionnaire was developed. The questionnaire was 
validated over a three year period that was preceded by ten 
years of measurement development and research by Frances 
Fuller and others (Fuller £ Bowen, 1975; Fuller £ Manning,
1972). Different types of measurement instruments were 
explored, and the final questionnaire was tested for estimates 
of reliability, internal consistency and validity with several
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different samples and eleven different innovations (Hall, 
George, £ Rutherford, 1977). Research using the Stages of 
Concern Questionnaire verified its reliability and validity in 
assessing user concerns (Hall, George, & Rutherford, 1977). 
Other studies verified the existence of the stages described 
as Stages of Concern (Hall £ Rutherford, 1976).
One of the hypotheses made by the developers of the 
Stages of Concern that appears to be supported by the data is 
that a person's concerns about an innovation develop toward 
the later stages with time, successful experience, and the 
acquisition of new knowledge and skill (Hall, George, £ 
Rutherford, 1977) and that there appears to be a middle range 
of relationships between concerns and usage where growth is 
possible. On the other hand, if the stage of concern and 
level of use get too far out of correspondence, adoption of 
the innovation is in jeopardy (Hall, 1974).
In actual use there is collaboration between the user 
system (those adopting the innovation) and the resource system 
(the experts— people familiar with the innovation and its 
adoption). Linkage systems enable the resource system to plan 
intervention strategies that are based on an assessment of the 
individual's level of use and stage of concern. The selected 
strategies are "targeted toward advancing use of the 
innovation while, at the same time, resolving the user's 
concerns or arousing more advanced concerns" (Hall, 1974,
p.10) .
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Stages of Concern Questionnaire as Tool for Planning 
InservJ.ee Training
The Stages of Concern Questionnaire provides a tool for 
diagnosing training needs, specifically, the content and 
delivery of those needs (Hall & Loucks, 1978). Findings made 
by the developers of the Stages of Concern Questionnaire 
indicated that certain interventions have a positive effect. 
Once the concerns of individuals are known, interventions may 
be planned which will meet the expressed concerns (Hord, 
Rutherford, Huling-Austin, & Hall, 1987). The following are 
suggestions for training at specific stages of concern:
1. Stage 0— Awareness Concerns: Encourage discussion, 
share general information, acknowledge that lack of awareness 
is acceptable and questions are to be expected, encourage 
discussion with more knowledgeable colleagues, discourage 
gossip about the innovation.
2. Stage 1— Information Concerns: Provide information 
about the innovation, share information using a variety of 
media, use resource people, relate the innovation to current 
practices, be enthusiastic.
3. Stage 2— Personal Concerns: Accept existence of 
personal concerns, be personal in contacts with individuals, 
connect those with personal concerns with personnel who have 
worked through personal concerns, help establish reasonable 
and achievable expectations related to the innovation, 
encourage use of the innovation but do not push it.
4 . Stage 3— Management Concerns: Be specific about the
logistics of the innovation, be practical, provide
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step-by-step information, help establish timelines and 
activities to achieve goals, be oriented to immediate needs 
not future expectations.
5. -Stage A— Consequence Concerns: Provide opportunities
for these individuals to share their information and to visit 
other settings where the innovation is in use, give feedback 
and support consistently.
6. Stage 5— Collaboration Concerns: Provide 
opportunities for collaboration, help collaborators establish 
reasonable goals, encourage these people to provide technical 
assistance to those who need assistance, encourage but don't 
force collaboration.
7. Stage 6— Refocusing Concernst Encourage these 
individuals, help channel interests and energies, provide 
access to helpful resources, be prepared for suggestions to 
change the innovation itself (Hord, Rutherford, Huling-Austin,
& Hall, 1987).
The concerns of individuals tend to be developmental and 
tend to move from self concerns (Stages 0, 1, 2) to task 
concerns (Stage 3) to impact concerns (Stages 4, S, 6). The 
movement through the stages of concern can be facilitated but 
not forced. It is the job of the person(s) planning the 
interventions or training to help resolve the existing 
concerns while helping the individual move to the next stage 
of concern (Hord, Rutherford, Huling-Austin, & Hall, 1987).
The concerns expressed by individuals will form a 
"profile of concerns.” Some stages will be more or less
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intense than others. A staff developer can assess the 
relative value of particular training activities for an 
individual or group based on the individual profile or the 
group profile (Hall & Loucks, 1970). For example, in work 
with a school system in implementing a science curriculum the 
developers of the Stages of Concern used feedback obtained 
through use of the Stages of Concerns Questionnaire to change 
the inservice training schedule (Hall & Loucks, 1978), The 
length of training was extended from six weeks to one and a 
half years due to the low probability of teachers moving 
quickly from their present stages to higher ones. Due to the 
group profile of concerns that was obtained, a two-track 
inservice was offered so that teachers at two different stages 
could have their needs met (Hall & Loucks, 1978).
Summary of Literature Review
Literature and research were cited which indicated the 
importance of mainstreaming to both handicapped and 
nonhandicapped children. The role of the teacher in promoting 
successful mainstreaming was also discussed and several 
factors were listed which were considered essential in 
additional training for teachers who have a developmental 
background for teaching young normally developing children.
To assist teachers in supporting successful 
mainstreaming, inservice training was discussed in 
relationship to adult learner characteristics and the 
developmental characteristics of teachers. Additional
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research was cited concerning characteristics of good adult 
inservice training.
Research was also cited regarding the appropriateness of 
the Stages of Concern Questionnaire in ascertaining the 
concerns of day care teachers and in planning appropriate 
inservice training based on their expressed concerns related 
to mainstreaming young handicapped children.
CHAPTER 3 
METHODS AND PROCEDURES
Introduction
The purpose of this study was to develop teacher training 
principles based on the identified concerns of day care 
teachers related to the mainstreaming of young handicapped 
children. Chapter 3 provides (a) a description of the 
research design, (b) a description of the random sample 
surveyed, (c) a description of the questionnaire, (d) the 
procedures of the study, and (e) a description of the data 
analysis techniques used in interpreting the data.
Research Design 
The research design chosen for this study was descriptive 
in nature. According to Borg and Gall (1983) descriptive 
research '’provides the basic knowledge that is necessary for 
realizing the other purposes of science" (p.20). The choice 
of instrumentation to obtain data in a descriptive study is of 
paramount importance according to Borg and Gall. For the 
purposes of this particular descriptive research an instrument 
whose reliability and validity had been well established 
(Hall, George and Rutherford, 1977) was chosen.
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Description of the Subjects 
The subjects in this study were teachers working in a 
random sampling of day care centers offering full time day 
care services. The sample was identified from the D i r e n t - o r y  
of Licensed and -Approved. Da v Care Agencies in Tennessee 
(1985).
The total number of day care centers listed by the 
regional directories as offering full time services was 1800 
at the time of the survey. The size of the sample surveyed 
was 347.
Description of the Questionnaire 
The Stages of Concern Questionnaire was developed in 
Austin, Texas at the University of Texas Research and 
Development Center for Teacher Education as part of the 
Concerns-Based Adoption Model. The Concerns-Based Adoption 
Model was developed by Gene Hall and his associates (Hall, 
Wallace & Dossett, 1973) over a three and one half year 
period. During this development period a study of innovation 
adoption was pursued in educational institutions in an attempt 
to describe the "highly personal, dynamic, interactive process 
and events that occur when educational institutions adopt 
complex educational innovations" (Hall, 1974, p. 5). The 
developers of the Concerns-Based Adoption Model hypothesized 
that there is a developmental progression to concerns 
regarding an innovation and that early concerns are more 
self-centered than later ones (Hall, George, & Rutherford,
1977) .
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In order to obtain information about an individual's 
stage of concern regarding a particular innovation the Stages 
of Concern Questionnaire was developed. Over a period of two 
and one half years of research, the 35-item questionnaire was 
developed which measures stages of concern about an 
innovation. The questionnaire was validated over a three year 
period. The questionnaire was tested for estimates of 
reliability, internal consistency and validity with several 
different samples and eleven different innovations (Hall, 
George, & Rutherford, 1977). Hall and Rutherford (1976) 
described other studies which verified the existence of the 
stages described as Stages of Concern.
Because the Stages of Concern Questionnaire had been 
proved to be a valid and reliable measure of teachers' 
concerns about an innovation, it was selected for collecting 
data to provide a basis for developing training guidelines 
related to teachers of young mainstreamed children.
Reliability
Previous research using the Stages of Concern 
Questionnaire verified its reliability:
The items representing each stage on the 
questionnaire were selected in such a manner that 
high internal reliability was very likely. One of 
the necessary conditions for an item to be included 
was that responses to it correlate more highly with 
responses to other items measuring the same stage 
than with responses to other items on other scales.
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As a result^ high internal reliability was assured
(Hall, George, & Rutherford, 1977, pp. 10-11).
Stage correlations ranged from .65 to .86 with four of the 
seven correlations being above .80. Estimates of internal 
consistency (alpha coefficients) range from .64 to .83 with 
six of the seven coefficients being above .70 (Hall, George, fi 
Rutherford, 1977).
Validity
Because of the nonexistence of other similar measures, 
the validity of the scores on the Stages of Concern 
Questionnaire was difficult to establish. The developers of 
the questionnaire used intercorrelation matrices, judgements 
of concerns based on interview data, and confirmation of 
expected group differences and changes over time to establish 
confidence that the Stages of Concern Questionnaire measures 
stages of concern (Hall, George, & Rutherford, 1977).
Procedures
The following procedures were utilized in the development 
of this study:
1. A review of the literature was conducted to verify 
the need for the study, to obtain information in selecting the 
Stages of Concern Questionnaire, and to obtain background 
information in formulating the teacher training principles.
2. The Stages of Concern Questionnaire was selected for 
use in the study.
3. Permission to use the Stages of Concern Questionnaire
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was obtained from the author of the questionnaire. Refer to 
Appendices A and B for copies of the correspondence.
4. A random sample of day care centers offering fulltime 
services was selected using a random table (Auerbach & Zinnes,
1978). The sample was identified from the Directory of 
Licensed and Approved Dav Care Agencies in Tennessee (1985).
5. Application for approval of study was submitted to 
the East Tennessee State University Human Subject Review 
Board.
6. Questionnaire packets and letters of introduction and 
instruction were sent to the directors of the day care centers 
identified in the random sample. Refer to Appendices C, D, E 
and F for copies of the cover letter, questionnaire 
information, teacher information sheet and questionnaire.
7. Follow-up postcard reminders were sent to all centers . 
to obtain a high rate of questionnaire completion. Refer to 
Appendix G for a copy of the follow-up postcard.
8. A second letter and copy of the questionnaire were 
mailed to all nonresponding centers. Refer to Appendix H for 
a copy of the second cover letter.
9. Telephone calls were made to nonresponding centers 
to obtain a high rate of questionnaire completion.
10. Descriptive statistics were applied to the grouped 
data results.
11. Data results and information obtained from the 
review of literature were used to develop teacher training
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principles related to the identified concerns of teachers in 
day care centers.
Using the Stages of Concern Questionnaire
The questionnaire consists of three parts: the
introductory page, three pages containing a total of 35 items, 
and a demographic page. The introductory page explains the 
purpose of the questionnaire, shows through examples how to 
complete the questionnaire and indicates that "mainstreaming" 
is the innovation to which the questionnaire refers.
*
The second part of the Stages of Concern Questionnaire 
includes thirty-five items on three pages to which the 
individual responds. Respondents mark each item on a 0 to 7 
Likert scale according to the respondent’s feeling that the 
item describes a concern felt at the time the questionnaire 
was completed. The "0" can be used by respondents for marking 
items that are completely irrelevant.
Ten to 15 minutes are required for completion of the 
questionnaire. Respondents are asked to complete the 
questionnaire individually without consultation. The 
demographic page is the third part of the questionnaire. It 
was modeled after the sample provided in the Stages of Concern 
Questionnaire Manual (Hall, George, & Rutherford, 1977). It 
is useful in gathering other important information related to 
the study.
Administering the Stages of Concern Questionnaire
The Stages of Concern Questionnaire manual prescibes no
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particular setting or process for administering the 
questionnaire. Success in its use has been shown for a 
variety of settings (Hall, George, & Rutherford, 1977).
For this study the following procedures were used in 
administering the questionnaire:
1. Questionnaire packets including a cover letter, 
demographic page, 35-item questionnaire and self-addressed 
envelopes were sent to the directors of the day care centers 
identified as the study population. A letter of explanation 
to the directors was also included in the packet.
2. Respondents were instructed to complete the 
questionnaire packet and return it to the author in the 
self-addressed envelope.
3. A reminder postcard was mailed to all centers after a 
period of two weeks.
4. A second letter and copy of the questionnaire were 
sent to all nonresponding centers.
5. Telephone calls were also made to nonresponding 
centers to obtain a higher rate of questionnaire completion.
Scoring the Stages of Concern Questionnaire
Raw scores were converted to percentile scores for 
interpretation. The Stages of Concern manual provides 
percentile scores which discriminate the stages of concern of 
each respondent. These norms were standardized from the 
responses of 646 individuals who completed the questionnaire 
in the spring of 1975 and have been revalidated through 
replication (Hall, George, fi Rutherford, 1977).
Interpretation of Data 
Data were interpreted using the Stages of Concern Manual 
to discriminate the intensity of the stages of concern. 
Frequency of most intense stages of concern were recorded. 
Demographic data were analyzed for frequency and correlated 
with intensity of concerns.
The data obtained were used to develop teacher training 
principles related to the concerns of teachers toward 
mainstreaming.
CHAPTER 4 
ANALYSIS OF DATA
The purpose of this study was to develop teacher training 
principles based on the identified concerns of day care 
teachers related to the mainstreaming of young handicapped 
children. Five research questions were identified as critical 
to the accomplishment of this purpose. Analysis of the data 
collected to answer the five research questions is presented 
in this chapter.
Research Questions
Research Question One
What does the review of literature say about specific 
training needs of day care teachers involved in mainstreaming?
Research supports the ability of developmentally-oriented 
early childhood educators to provide appropriate education to 
handicapped children with "the understanding of the additional 
set of variables that will affect the already continuous 
evolution of curriculum and practice" (Dickerson & Davis,
1981, p. 13).
A developmentally-oriented teacher utilizes the following 
skills in working with young children:
1. Responds to the whole child,
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2. Responds to the individual needs of children,
3. Is knowledgeable about appropriate educational 
content and practices,
4. Is committed to working with parents,
5. Is knowledgeable about the development of normally 
developing children,
6. Has a positive learning set in class,
7. Understands the interrelatedness of all areas of a 
child's growth,
8. Trusts in "developmental thrust” (Dickerson & Davis, 
1981; Dickerson & Davis, 1979; Cohen, 1975; Dunlop, 1977).
The additional variables that developmentally oriented 
teachers must master in order to be successful teachers of 
mainstreamed children include the following:
1. The ability to use a variety of assessment 
techniques,
2. The ability to plan more systematically and possibly 
more formally,
3. Knowledge about the development of children with a 
variety of exceptionalities,
4. Knowledge about the importance of positive social 
interaction in a mainstream classroom and the teaching skills 
to promote such interaction,
5. An understanding of the need for additional work 
related to schedule changes, additional conferences with 
resource people, formal evaluation and record keeping,
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selection and use of special supplies and equipment, and the 
need to work more intensely with parents (Fitzpatrick &
Beaver, 1978; McLoughlin & Kershman, 1979; Meisels, 1977; 
Spodek, Saracho, & Lee, 1984? Vaughn, 1985).
Important inservice training components for teachers of 
mainstreamed children include "[use of an] activity-based 
method, format, and design; reality-based content; active 
teacher participation in assessment, planning and evaluation; 
on-site location of training; meaningful and prespecified 
incentives for long-term change; credible and flexible 
training personnel; active, positive, and voluntary 
participation by school administrators, and training materials 
designed to address the specific and unique needs and 
interests of program participants" (Powers, 1983, p. 434).
Research Question Two
What does the review of literature say about training 
needs of individual teachers at specific Stages of Concern?
The Stages of Concern Questionnaire provides a tool for 
diagnosing training needs, specifically, the content and 
delivery of those needs (Hall & Loucks, 1978). Findings made 
by the developers of the Stages of Concern Questionnaire 
indicated that certain interventions had a positive effect on 
the ability of individuals to resolve issues at a particular 
stage of concern and to begin to move more easily into another 
stage (Hord, Rutherford, Huling-Austin & Hall, 1987). Once 
the concerns of individuals are known interventions may be 
planned which will meet the expressed concerns. Hord and her
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associates (Rutherford, Huling-Austin & Hall, 1987) made the 
following suggestions for training at specific stages of 
concern:
1. Stage 0— Awareness Concerns: Encourage discussion, 
share general information, acknowledge that lack of awareness 
is acceptable and questions are to be expected, encourage 
discussion with more knowledgeable colleagues, discourage 
gossip about the innovation.
2. Stage 1— Information Concerns: Provide information 
about the innovation, share information using a variety of 
media, use resource people, relate the innovation to current 
practices, be enthusiastic.
3. Stage 2— Personal Concerns: Accept existence of 
personal concerns, be personal in contacts with individuals, 
connect those with personal concerns with personnel who have 
worked through personal concerns, help establish reasonable 
and achievable expectations related to the innovation, 
enourage use of the innovation but do not push it.
4. Stage 3— Management Concerns: Be specific about the
logistics of the innovation, be practical, provide 
step-by-step information, help establish timelines and 
activities to achieve goals, be oriented to immediate needs 
not future expectations.
5. Stage 4— Consequence Concerns: Provide opportunities
for these individuals to share their information and to visit 
other settings where the innovation is in use, give feedback 
and support consistently.
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6. Stage 5— Collaboration Concerns: Provide 
opportunities for collaboration, help collaborators establish 
reasonable goals, encourage these people to provide technical 
assistance to those who need assistance, encourage but don’t 
force collaboration.
7, Stage 6— Refocusing Concerns; Encourage these 
individuals, help channel interests and energies and provide 
access to helpful resources. Be prepared for suggestions to 
change the innovation itself (Hord, Rutherford, Huling-Austin,
& Hall, 1987).
The concerns of individuals tend to be developmental and 
tend to move from self concerns (Stages 0,1,2) to task 
concerns (Stage 3) to impact concerns (Stages 4,5,6). The 
movement through the stages of concern can be facilitated but 
not forced. It is the job of the person(s) planning the 
interventions or training to help resolve the existing 
concerns while helping the individual move to the next stage 
of concern (Hord, Rutherford, Huling-Austin & Hall, 1987).
Research Question Three
What do the findings of the Stages of Concern 
Questionnaire reveal about day care teachers' concerns about 
mainstreaming?
To ascertain the concerns of day care teachers related to 
the mainstreaming of young handicapped children, a 
questionnaire was submitted to teachers in 347 randomly 
selected day c&re centers in Tennessee. The respondents to 
the study included 105 completed questionnaires, which
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represented a 30% response rate. An additional four 
questionnaires were returned unanswered and 36 questionnaires 
were returned by the post office as undeliverable.
Stages of Concern Questionnaire Data. The respondents to 
the Stages of Concern Questionnaire were asked to respond to 
the questions using a seven point Likert scale, £ indicating 
"not applicable," 1 indicating "not true of me now" and 2 
indicating "very true of me now." Raw scores of the 
individual respondents were converted to percentile scores for 
interpretation. The individual responses to the questionnaire 
were analyzed using norms developed by the authors of the 
Stages of Concern Questionnaire. The Stages of Concern manual 
provides percentile scores which discriminate the stages of 
concerns of each respondent. These norms were standardized 
from the responses of 646 individuals who completed the 
questionnaire in the spring of 1975 and have been revalidated 
through replication (Hall, George, & Rutherford, 1977) .
Refer to Appendices J and K for summaries of the raw scores 
and percentile scores of the respondents to the questionnaire.
Analysis of the responses obtained from the 105 completed 
questionnaires revealed the following information:
Frequency of Most Intense Concerns 
Of the 105 teachers who responded to the Stages of 
Concern Questionnaire 85 teachers (81%) indicated that their 
most intense concerns were self concerns (stages 0, 1, 2). 
Fifty-two (50%) of those were at the awareness stage (stage 0) 
and 20 (19%) were at the personal concern stage (stage 2).
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Fourteen teachers (13%) indicated that their most intense 
concerns were at the management stage (stage 3). Six (6%) of 
the teachers questioned had their most intense concerns at 
stages four and five (consequence and collaboration). No 
teachers had their most intense concerns at stage six 
(refocusing).
Refer to Table 1 for further information related to the 
frequency of most intense concerns.
Tab 1 e 1
Frequency g£ Highest Concerns Stage
sasssoaa=saasBasaaa=s=saoascaBsaa5BBas=as3saBsaBBBaas3=saBss=B 
N« 105
Highest Stage Scares 
0 1 2 3 4 5 6 Total
Number 52 13 20 14 1 s o  105
Percentage (50) (12) (l?) (13) (l> (5) (0) (100)
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Demographic Data
A summary of the respondents' demographic data is 
provided, indicating response percentages and the raw data 
(ratio of responses in a given direction as compared with 
total obtained response numbers for each question) on which 
response percentages were based.
1. Ninety-one percent (93 of 102) of the respondents 
were employed full time.
2. Forty-two percent (43 of 103) were high school 
graduates. Thirty-four percent (35 of 103) held a college 
degree.
3. Thirty-four percent (35 of 101) of the respondents 
had worked at the same center for five to ten years.
Twenty-four percent (24 of 101) had worked at the same day 
care center for ten years or longer. Eleven percent (11 of
101) had worked one year or less at the same center.
4. Eighty-five percent (69 of 81) of the respondents had 
worked in one or two day care centers. Fourteen percent (11 
of 81) of the respondents had worked in three or more centers.
5. Sixty-two percent (63 of 102) of the respondents had 
never been involved in mainstreaming. Nineteen percent (19 of
102) had one to four years experience with mainstreaming.
Note. Twenty respondents reported that they had worked in 
zero day care centers. This was not a category and
accordingly the 20 were not included in the total number for
that question.
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Nineteen percent (19 of 102) had five or more years experience 
with mainstreaming.
6. Fifty-nine percent (58 of 98) of the respondents 
considered themselves to be nonusers of mainstreaming. 
Twenty-five percent £24 of 98) considered themselves 
intermediate users of mainstreaming.
7. Seventy-one percent (72 of 102) of the respondents 
had had no formal training in mainstreaming.
8. Six percent (6 of 100) of the respondents were 
currently involved in the implementation of an innovation 
other than mainstreaming.
Refer to Table 2 for further information related to the 
demographic data.
Table 2
Demographic Data Crosstabulated with Highest Stage Scores
s s B B B s a s s s s B s a a a s i s B B S S S B S s s s a a B S B a a a B D a B a B a o o B s n s a B s a a n B B B B a
N- 105
Highest Stage Scores
6 Total
Time Worked
Ful1 Time
Number
Percentage
Part Jime
Number
Percentage
47
(46)
3
( 3)
[No response N= 31
11
(1 1 )
1
( 1)
18
(17)
3
< 3)
13
(13)
1
( 1)
1
( 1)
( —  >
3
( 3)
1
< 1 )
93
(--) (91)
(— >
9
( 9)
Total N * 102 
Total V, » 100
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Table 2 <Continued)
Demographic Data Crosstabulated with Highest Stage Scores
s s B B s a s a a s B a s d B a a a B s o B n E B a a s s B s s a a e s s s s B i s q D Q R s g s n a a s a B a a a s a
N» 105
Highest Stage Scores
6 Total
Degree Held 
High School
Number 26 5 9 2 1 —  —  43
Percentage (26) (5) (0) (2) (1) <— ) <— ) (42)
Assoclate
Number 9 4 2 2 —  1 —  IS
Percentage (8) (4) (2) (2) (— ) ( 1) <— ) (17)
B» A . 9.
Number 14 3 9 7 2 -- —  35
Percentage (14) (3) (3) (7) (2) (--) (--) (34)
M.A./M.S.
Number 1 —  2 3 —  1 —  7
Percentage ( 1) (— ) (2) (3) <— ) ( 1) <— ) < 7 )
CNo Response N= 2D Total N = 103
Total */ o 100
(dumber of Years at Center 
L  Year
Number 6 1 1 3 -- —  —  11
Percentage < 6) (1) (l) (3) (--> (— ) ( — > (11)
Z  Tears
Number 3 —  2 2 -- 1 —  B
Percentage ( 3) ( — ) (2) (2) (--) ( 1) < — ) ( B)
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Table 2 (Continued)
Demographic Data Crosstabulated with Highest Stage Scort
ssBS9B3EiaassBssssBaaBBBsiBasaasBBaaanBaaaDBBBaa=BaBBaBmc
N= 105
Highest Stage Scores
6 Total
Number of. Years at Center (Continued) 
3 Years
Number
Percentage
9
( 9)
3
( 3) (
7
7)
4
( 4) <--) (--) <-->
23
(23)
5 to 10 Years
Number
Percentage
17
(16)
3
( 3) (
9
9)
3
( 3) (— )
3
( 3) (--)
35
(34)
10+ Years
Number
Percentage
14
(14)
5
( 5) (
2
2)
2
C 2)
1
( 1) (— ) (--)
24
(24)
CNo Response N~=43 Total N 
Total 7.
= 101 
= 100
Number o-f Centers Worked In
1 Center
Number
Percentage
21
(27)
S
(10) (
7
9)
5 
( 6) (— )
3
( 4) (--)
44
(56)
2 Centers
Number
Percentage
10
(12)
3
( 4) (
6
5)
5 
( 6)
1
( 1) (--) <--)
25
(31)
3 Centers
Number
Percentage
6
( S) (--) (
1
1)
1
( 1) (— ) (— ) (--)
S
(10)
4 Centers
Number
Percentage
1
( 1) (--) (— )
1
< 1) ( — ) (--) (--)
2 
( 2)
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Table 2 (Continued)
Demographic. Data Crosstabul ated with Highest Stage Scores 
N= 105
Highest Stage Scores
6 Total
Number o£ Centers Worked In (Continued)
5 Centers
Number —  —  1 —  —  —  —  1
Percentage (— ) (— ) ( i> (— ) (— ) <— ) (— ) ( i)
Total N = 81 
Total 7. = 100
CNo Response N=53 
Note: 20 respondents indicated they had worked in 0 centers.
Involved in Mainstreaming 
Never
Number 39 9 11
Percentage (3B) (9) (11)
i Year
Number 5 1 2
Percentage (5) ( l) (2)
2. Years
Number —  —  1
Percentage <— ) (— ) ( l)
3 Years
Number
4 —  —  —  63
( 4) <— ) (— ) (--) (62)
) (— ) (— ) (— ) ( 9)
) (--) <— ) (— ) ( 2)
Percentage (--) ( l) (3)
±  Years
Number —  —  2 —
Percentage (— ) (— ) ( 2) <— )
( 1) (--) (— ) (— ) ( 3)
1 —  3
(--) ( 1) (— ) ( 3)
S3
Table 2 (Continued)
PemographicL Data Crosstabulated with Highest Stage Scores
a a a o a B n s a a B a a s s a a B B B B S B n B a B a B a s s s B a B S B S B a a a B e a n B B s a B B a s s a a B a a
N= 105
Highest Stage Scores
5 6 Total
Involved in Mainstreaming (Continued)
5+ Years
Number 5 1 3 7 1 3 —  20
Percentage (5) ( l) (3) (A) ( l) (3) <— ) (19)
CNo Response 33 Total N « 102
Total */. = 100
Use_ o£ Mainstreaming 
Nonuser
Number 37 8 9 4 —  —  —  58
Percentage (38) (8) (9) (4) (— ) (— ) (— ) (59)
Novice
Number 2 1 2 1 —  —  —  £
Percentage (2) (1) (2) (1) (— ) (— ) (— ) ( 6)
Intermediate
Number 8 1 7 A —  2 —  24
Percentage ( B) ( 1) (8) (6) (— ) ( 2) (— > (25)
□1d Hand
Number 1 —  1 3 l 2 —  B
Percentage ( 1) (— ) ( 1) (3) (1) (2) (— ) ( 8)
Past User
Number —  2 —  —  —  —  —  2
Percentage (— ) ( 2) (— ) (— ) (— ) (— ) (— ) ( z)
CNo response N= 73 Total N = 9B
Total » 100
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Table 2 (Continued)
Demographic Data Crosstabulated with Highest Stage Scores
B S a a B S S } S S B i B b B D a n d l B a B l a Q S } B S I S S E 3 B t 3 B a B a 9 B & B B B S B B S B B B S S B D m 6 a P B B Q E
N* 105
Highest Stage Scores
6 Total
Formal Training in Mainstreaming 
Yes
Number 6 4 7 8 1 4 —  30
Percentage ( 6> (4) ( 6) ( B> ( l) (4) <— ) (29)
No
Number 44 8 14 6 —  —  —  72
Percentage (43) ( S) (14) ( 6) <— ) (— ) (— ) (71)
CNo response N= 3D Total N » 102
Total 7. = 100
Other Innovation 
Yes
Number 2 1 2 1 —  —  —  6
Percentage (2) (1) (2) (1) (— ) (— ) (— ) ( 6)
No
Number 46 11 19 13 1 4 —  94
Percentage (46) (11) (19) (13) (1) (4) (— ) (94)
CNd response N= 53 Total N - 100 
Total 7, a 100
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Demographic Data Related to Most Intense Stage Score
Fifty percent of the respondents (52) indicated having 
their most intense concerns at stage 0 (awareness concerns). 
This was the highest percentage of responses; the next highest 
percentage was 19% (20) at stage 2 (personal concerns).
Refer to Table 3 for the demographic information of stage 0 
respondents. An analysis of the demographic data for stage 0 
respondents follows:
1. Ninety-four percent (47) worked full time.
2. Fifty-two percent (26) had graduated from high 
school; 28% (14) held a B.A. or B.S. degree.
3. Thirty-five percent (17) had worked for five to ten 
years at the same center, 29% (14) had worked ten years or 
longer at the same center.
4. Fifty-five percent (21) of the respondents had worked 
in only one center.
5. Eighty percent (39) of the respondents had never been 
involved with mainstreaming.
6. Seventy-seven percent (37) considered themselves to 
be nonusers of mainstreaming.
Note. Twelve respondents reported that they had worked in 
zero day care centers. This was not a category and 
accordingly the twelve were not included in the total number 
for that question.
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Table 3
Demographic Data Crosstabulated with Stage 0 Scores
N= 52
anaBasasB9aaaBaaBBBaB8B8BcaoaaaB3aaBaBBaa:
Time Worked
Full Time 
Part Time
Number
47
3
Percentage
(94)
< 6)
Total N = 50 (100) CNo Response N= 23
Degrees Held
Number Percentage
High School 26
Associate 9
B.A./B.S. 14
M.A./M.S. 1
(52) 
(IS) 
(28) 
( 2)
Total N 50 (100) CNo Response N® 23
Number o-f Years at Center
Number
1 Year
2 Years
3 Years 
5-10 Years 
10+ Years
6
3
9
17
14
Percentage
(12)
( 6)
(18)
(35)
(29)
Total N 49 (100) CNo Response N“ 33
Number of Centers Worked At
Number Percentage
1 21 (55)
2 10 (26)
3 6 (16)
4 1 (3)
Total N o 30 (100) CNo Response N= 143
Table 3 (Continued)
Demographic Data Crosstabulated with Stage 0 Scores 
N= 52
a B a a s t s B s a B a a a a B B a a f i a a f f l q s a s i s B a B a B t s B a B d n a a e s B a B B a s s B B q v B S i B Q
Involvement in Mainstreaming
Number Percentage
Never
1 Year
2 Years
3 Years
4 Years
5 Years
Total N -
39
5
5
49
(80)
(10)
<--)
<— )
(--)
(1 0)
(100) CNo Response N=* 33
Use o-F Mainstreaming
Number
Nonuser 37
Novice 2
Intermediate 8
□Id Hand 1
PaBt User —
Total N = 48
Percentage
(77)
( 4)
(17)
( 2)
<— )
(100) CNo Response Na 43
Formal Training in Mainstreaming
Yes
No
Total N «
Number
6
44
50
Percentage
(12)
(88)
(100) CNo Response NB 23
Other Innovation
Number
Yes
No
2
46
Percentage
( 4)
(96)
Total N « 48 (100) CNo Response N» 43
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7. Eighty-eight percent (44) had received no formal 
training in mainstreaming.
8. Four percent (2) of the respondents indicated that 
they were currently involved in the implementation of an 
innovation other than mainstreaming.
Research Question Four
What types of training are indicated by the results of 
the Stages of Concern Questionnaire?
Eighty-one percent (83) of the respondents to the Stages 
of Concern Questionnaire had their most intense concerns at 
one of the three self stages (stages 0, 1 and 2). The 
following are suggestions for training at the first three 
stages of concern:
1. Stage 0— Awareness Concerns: Encourage discussion, 
share general information, acknowledge that lack of awareness 
is acceptable and questions are to be expected, encourage 
discussion with more knowledgeable colleagues, discourage 
gossip about the innovation.
2. Stage 1— Information Concerns: Provide information 
about the innovation, share information using a variety of 
media, use resource people, related the innovation to current 
practices, be enthusiastic.
3. Stage 2— Personal Concerns: Accept existence of 
personal concerns, be personal in contacts with individuals, 
connect those with personal concerns with personnel who have 
worked through personal concerns, help establish reasonable 
and achievable expectations related to the innovation,
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enourage use of the innovation but do not push it (Hord, 
Rutherford, Huling-Austin, & Hall, 1987).
Demographic data obtained from the respondents indicated 
that those persons designing training for day care teachers in 
Tennessee should consider the following factors:
1. Ninety-one percent (93) of the respondents were 
employed full time. The implication of this data is that 
those persons scheduling inservice training must take into 
consideration providing substitutes or planning inservice for 
after hours or on weekends.
2. Forty-two percent (43) were high school graduates. 
Thirty-four percent (35) held a college degree. Training 
components should take into consideration the disparate 
education levels and provide strands appropriate to both 
levels.
3. Thirty-four percent (35) of the respondents had 
worked at the same center for five to ten years. Twenty-four 
percent (24) had worked at the same day care center for ten 
years or longer. Eleven percent (11) had worked one year or 
less at the same center. This information indicates that 
centers providing inservice to staff members may benefit from 
the increased abilities of the teachers for several years.
4. Eighty-seven percent (79) of the respondents had 
worked in one or two day care centers. Thirteen percent (11) 
of the respondents had worked in three or more centers. This 
is another statistical indication that day care teachers
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may in all probability continue to work in their present 
centers.
5. Sixty-two percent (63) of the respondents had never 
been involved in mainstreaming. Fifty-nine percent (58) of 
the respondents considered themselves to be nonusers of 
mainstreaming. Seventy-one (72) percent of the respondents 
had had no formal training in mainstreaming. The results of 
the Stages of Concern Questionnaire verify this demographic 
information. The awareness stage was the stage of most 
intense concerns for 50% (52) of the respondents to the 
questionnaire.
6. Six percent (6) of the respondents were currently 
involved in the implementation of an innovation other than 
mainstreaming. Only a small percentage of teachers involved 
in inservice training related to mainstreaming would have 
conflicting concerns with another innovation.
Research Question Five
Based on the results from administering the Stages of 
Concern Questionnaire what are the teacher training 
principles?
Data related to Research Question Five are presented in 
Chapter Five.
CHAPTER 5 
TEACHER TRAINING PRINCIPLES
One of the hypotheses made by the developers of the 
Stages of Concern Questionnaire that appears to be supported by 
the data is that a person's concerns about an innovation 
develop toward the later stages (impact concerns) with time, 
successful experience, and the acquisition of new knowledge and 
skill (Hall, George, & Rutherford, 1977). This chapter 
provides data related to Research Question Five: Based on the
results from administering the Stages of Concern Questionnaire 
what are the teacher training principles?
Stages of Concern in Mainstreaming Data
Data collected from the respondents to the 105 completed 
Stages of Concern Questionnaires revealed that 81% (85) of the 
day care teachers surveyed in Tennessee had their most intense 
concerns about mainstreaming at stages 0, 1, or 2. Fifty 
percent (52) had their most intense concerns at the awareness 
stage (Stage 0); 12% (13) had their most intense concerns at 
the information stage (Stage 1), and 19% (20) had their most 
intense concerns at the personal stage (Stage 2). Because the 
first three stages sometimes occur as clusters for those 
responding to the Stages of Concern Questionnaire and because
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stages 0, and 2 are very similar and somewhat overlapping, 
training principles were developed for each of the three self 
stages.
Stage 0. Teacher Training Principles
Respondents who score high on stage 0 concerns are 
typically nonusers of the innovation. However, experienced 
users of the innovation may also score high on awareness 
concerns because they have become comfortable with the 
innovation. Respondents to the Stages of Concern Questionnaire 
indicated whether they were users or nonusers of mainstreaming. 
Of the 52 respondents who indicated their most intense concerns 
were at the awareness stage 77% (37) indicated that they were 
nonusers of mainstreaming and 23% (15) indicated they were 
users of mainstreaming. Of the 23% who considered themselves 
users of mainstreaming, only two people considered themselves 
to be "old hands." For further information refer to Table 3. 
The intervention strategies or teacher training principles 
listed below pertain to the 77% of respondents who indicated 
they were nonusers of mainstreaming.
Of the 52 day care teachers at the awareness stage 26 
(50%) indicated their highest educational level to be high 
school and 24 teachers (46%) indicated education at the 
associate, bachelor or master degree level. In planning 
inservice for teachers in day care centers, the varying levels 
of education should be taken into consideration and appropriate 
presentation be offered.
Training Suggestions. The following suggestions are
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appropriate for the development of training for stage zero day 
care teachers;
1. Acknowledge that having little concern and/or 
knowledge about mainstreaming is legitimate and appropriate.
2. Share some introductory information about 
mainstreaming. A slide show, film or video that is very 
general in nature is an appropriate introduction to 
mainstreaming.
3. Tie mainstreaming to an area which is already of 
interest to or familiar to the day care teacher. Possible 
areas of interest that would enhance the teacher's use of 
mainstreaming might include meeting the individual needs of 
children, working with parents, evaluating children's progress, 
promoting the social interaction of children in the class, 
working with other teachers as a team and supporting children's 
play as a primary mode of development.
4. Provide access to other people who are already using 
mainstreaming successfully. Those who could be most helpful 
and supportive might include teachers who have worked through 
the initial stages of concern and are now at later stages. 
Provide help in planning tours of centers which offer 
mainstreaming. For other suggestions related to intervention 
strategies for stage 0 day care teachers, refer to Table 4.
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Table 4
Stage 0 Teacher Training Principles
Stage 0 Intervention Suggestions
Mainstream
Topics
Little or 
no concern 
legitimate
Introd
info
wanted
Relate 
to familiar 
area
Access to 
others with 
mainstreaming 
experience
Assessment
techniques
Assume no 
knowledge 
Create interest 
through posters, 
brochures, 
conversation.
Describe 
Childfind 
and m-team 
and their 
function.
Elicit and
discuss
routine
procedures
center uses
for special
evaluations.
Use on-site 
visits and 
resource people 
to discuss 
common ways 
to mainstream.
Ability to 
plan
systematically
Assume no 
knowledge 
Create interest 
through posters, 
brochures, 
conversation.
Describe 
variety of 
ways to plan.
Discuss 
routine 
planning 
strategies, 
compare to 
special needs.
Use on-site 
visits and 
resource people 
to discuss 
daily, weekly, 
monthly plans.
Knowledge of
exceptional
children
Assume no 
knowledge 
Create interest 
through posters, 
brochures, 
conversation.
Describe 
general 
character­
istics of 
easily 
mainstreamed 
children.
Discuss 
similarities 
of exceptional 
and normally 
developing 
children.
Use on-site 
visit to 
observe class 
with easily 
mainstreamed 
children.
Knowledge of 
formal 
evaluation 
< record­
keeping
Assume no 
knowledge 
Create Interest 
through posters, 
brochures, 
conversation.
Describe 
variety of 
evaluation 
and record­
keeping 
techniques.
Discuss value 
of evaluation 
for children, 
staff, parents.
Use on-site 
visit to 
look at what 
experienced 
teacher is 
using.
Table 4 continued
Stage 0 Teacher Training Principles
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Stage 0 Intervention Suggestions
Mainstream Little or Introd Relate Access to
no concern info to familiar others with
Topics legitimate wanted area mainstreaming
experience
Knowledge Assume no Provide List materials. Use on-site
about knowledge commercial games, equipment visit to look
appropriate create interest and teacher already in class at materials,
supplies s through posters. made games. appropriate for games used
techniques brochures. equipment. use with with mainstream
conversation. mainstream. children.
Ability to Assume no List special List Use on-site
work with knowledge interests. concerns visit to find
parents of Create interest concerns of shared by out how
exceptional through posters. parents of parents, mainstream
children brochures. exceptional similarities. teacher works
conversation. children. with parents.
Ability to Assume no List possible List team Use on-site
work with knowledge members of efforts in visit to find
multi­ Create interest m—team. use in class out who
disciplinary through posters, already, work mainstream
team brochures. with art, music teacher works
conversation. teachers, aide. with.
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Presentation Suggestions. The interest of stage 0 day 
care teachers must be piqued by information that catches them 
"on the fly." The person(s) planning interventions for stage 0 
teachers should use active/ brief and easily absorbed 
presentations. The following methods are appropriate for use 
with stage 0 teachers;
1. Brochures/ posters and information flyers;
2. Video tapes and slide shows of a very general 
introductory nature;
3. Displays and exhibits;
4. Open houses or prearranged tours in centers which 
already use mainstreaming.
Stage 1. Teacher Training Principles
Stage 1 respondents will indicate a general awareness 
about mainstreaming and an interest in learning more detail 
about it. Information of a very general nature should be made 
available to stage one day care teachers.
Training Suggestions. Stage 1 respondents have indicated 
an interest in obtaining more information about mainstreaming. 
Those who plan the training may reasonably expect stage 1 
teachers to participate in the planning of their training.
Stage 1 teachers are interested in more information but may 
easily be overwhelmed by too much detail. Intervention 
strategies should be of a very general nature. The following 
are suitable training suggestions for stage 1 day care 
teachers:
1. Provide descriptive information about mainstreaming
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through brochures, bibliographies, conversation and short media 
presentations. The specific information could include basics 
about handicapping conditions, adaptive equipment (both 
teacher-made and commercial).
2. Provide information which shows the contrasts between 
classes that are mainstreamed and classes that are not. Be 
specific about what would stay the same in their class and what 
would necessitate changes. Talk about the specific physical 
needs of a Down Syndrome child, a visually impaired child or a 
child with spina bifida.
3. Identify other centers who have successfully used 
mainstreaming and provide opportunities for teachers to visit 
and observe in the classrooms. Give the teachers names, phone 
numbers and specifics about making arrangements to visit. If 
possible, help make substitutes available so that teachers can 
make visits without losing pay or disrupting their own 
classrooms.
4. Share personal experiences and enthusiasm over 
mainstreaming. Be frank about the process of becoming 
comfortable with mainstreaming.
5. Give realistic information related to the benefits 
and costs associated with mainstreaming. Information about the 
cost of equipping a classroom or center for mainstreaming 
should be available for stage one teachers. Again, it would be 
helpful to point out that the need to have specialized 
equipment, physical adaptations to the existing center, more 
personnel and other added costs depends on the needs of the
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individual child(ren) to be mainstreamed.
For further information related to intervention 
strategies for stage 1 teachers, refer to Table 5. 
Table 5
Staqs-1 Teacher Training Eiinciplea
Stage 1 Intervention Suggestions
Mainstream
Topics
Descriptive
information
Contrasts 
with class
On-site
visits
Personal
experiences
Benefits
Costs
Assessment
techniques
Describe 
specific 
assessment 
tools that 
can be used.
Provide 
info about 
tools that 
are used 
with excep 
children.
Help
match
participant 
needs with 
available 
centers.
Describe 
personal use 
of assessment 
tools.
Describe 
benefit of 
techniques 
to existing 
class.
Ability to 
plan system- 
matically
Provide
info about
variety of
planning
techniques
including
IEP.
Provide Help 
info about match 
need to participant 
adapt plans needs with 
to specific available 
children. centers.
Describe 
plans used 
personally, 
how adapted.
Point out 
helpfulness 
of plan in 
achieving 
goals, cost 
in teacher's 
time.
Knowledge
of
exceptional
children
Give general 
info about 
exceptional 
children, 
provide 
bibliography 
of resource 
books.
Give
general
info
about
differences 
with 
children 
in class.
Help
match
participant 
needs with 
available 
centers.
Describe 
resources, 
bibliographies 
helpful to 
you.
Describe 
possible 
value to 
understanding 
of normally 
developing 
children.
Knowledge 
of formal 
evaluation 
l record- 
keeping
Give general 
info about 
evaluation 
( record­
keeping tools 
and
techniques.
Discuss
possibility
of
increased
formality
of tools
that
teacher
uses.
Help
match
participant 
needs with 
available 
centers.
Describe 
what you've 
used, how 
helpful or 
not.
skill gained 
in using 
formal tools 
can be 
generalized 
to other 
children.
Table 5 continued
Stage 1. Teacher. Training, Principles
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Stage 1 Intervention Suggestions
Mainstream
Topics
Descriptive
information
Contrasts 
with class
On-site
visits
Personal
experiences
Benefits
Costs
Knowledge
about
appropriate 
supplies t 
techniques
Provide 
general 
info t 
resources 
for
catalogues, 
other info.
Describe
generally
what
equipment, 
supplies, 
techniques 
might have 
to be 
adapted.
Help
match
participant 
needs with 
available 
centers.
Describe 
ways you 
adapted 
classroom.
Describe 
possibility 
of using 
special 
supplies c 
techniques 
with 
normally 
developing 
children.
Ability to 
work with 
parents
Provide 
general 
info t 
resources.
Describe
special
concerns
parents
might
have that
could
differ,
Kelp
match
participant 
needs with 
available 
centers.
Relate 
personal 
experiences 
with parent 
concerns.
Describe 
value of 
parent 
interaction 
skills.
Ability to 
work with 
team
Provide 
general 
info about 
team members.
Describe
Increased
contacts
with
variety of 
personnel.
Help
match
participant 
needs with 
available 
centers.
Describe 
personal 
experiences 
in working 
with team 
of personnel.
Point out 
possibility 
of using 
team member! 
expertise 
with other 
children.
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Presentation Suggestions. Stage 1 teachers have 
indicated an interest in obtaining more information about 
mainstreaming; however, information made available to them 
whether it is through workshop sessions or brochures should 
still be very general in nature. With that in mind the 
following are appropriate suggestions for the presentation of 
additional information about mainstreaming;
1. Brochures and flyers
2. Videotapes and slide shows,
3. On-site visits to centers with objectives for the 
visit to be determined by the participants,
4. Workshop sessions to be chosen and planned by the 
participants with facilitation offered.
Stage 2. Teacher Training Principles
Stage 2 respondents are uncertain about the demands of 
mainstreaming, and whether or not he/she will prove adequate to 
meet those demands. Day care teachers with high stage 2 
concerns have self doubts and lack confidence about their 
ability to meet the demands of mainstreaming. Comments similar 
to the following are typical of Stage two day care teachers;
"I had a little handicapped child in my class once, and I was a 
nervous wreck!" Often Stage 2 concerns are a part of a cluster 
with stage 0 and stage 1 concerns and as information is 
assimilated the stage 2 concerns diminish. Occasionally stage 
2 concerns are equal or greater than other self concerns. The 
personal concerns that these respondents have outweigh their 
interest in obtaining more information; until these concerns
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are reduced, it is pointless to offer to try to move to other 
stages of concern.
Training.Suggestions. in acting to help stage 2 teachers 
resolve their concerns, those planning the intervention 
strategies must remember that personal contact and support are 
vital. The following suggestions may be helpful in planning 
intervention strategies with stage 2 teachers:
1. Personal support in the way of conversation, notice 
of the positive efforts that stage 2 teachers are making and 
encouragement are necessary.
2. Encourage the use of mainstreaming, but do not 
overwhelm stage 2 teachers.
3. Clarify how mainstreaming relates to other priorities 
that day care teachers may have. Potential conflicts in terms 
of energy and time demands on teachers might include
Note. Stage 2 teachers may be expressing a realistic
assessment of their teaching abilities. In this case one of
the training alternatives for stage 2 teachers may be to
evaluate their general teaching skills and to remediate where
necessary. The Child Development Associate Training Guide
listed in related references may be helpful in making an
evaluation and in providing remediation.
involvement in new programs such as infant/toddler care,
afterschool care; other job responsibilities besides
that of classroom teaching; involvement in a degree program, or
involvement in the accreditation process.
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4. Provide suggestions for beginning mainstreaming 
gradually. Help teachers set reasonable goals for themselves 
that can be achieved with minimal effort.
5. Provide personal support in a tangible way. Provide 
ongoing contacts with teachers. Do not wait for teachers to 
ask for help.
For further information related to intervention 
strategies for stage 2 teachers, refer to Table 6.
Table 6
Stage 2 Teacher Training Principles
Stage 2 Intervention Suggestions
Mainstream
Moral Encourage Relate to Suggestions Tangible
Topics support use/do not other Cor gradual support
overwhelm priorities mainstreaming
Assessment
techniques
Acknowledge 
doubts and 
concerns. 
OCCer feed­
back.
Help identify 
successful 
attempts in 
existing 
class.
Help identify 
existing 
priorities 
related to 
assessment.
Help establish 
sequence for use 
with child(ran) 
in existing 
class.
Make
personal 
follow 
up calls 
C visits
Ability to 
plan syste­
matically
Acknowledge 
doubts and 
concerns. 
Offer feed­
back.
Help identify 
successful 
attempts in 
existing 
class.
Kelp identify 
existing 
priorities 
related to 
planring.
Kelp teacher 
develop plans 
from simple/ 
immediate to 
complex/ 
long term.
Make 
personal 
follow 
up calls 
i visits
Knowledge Acknowledge Make resource Help identify Identify Make
of doubts and available for existing hypothetical personal
exceptional concerns. identifying priorities child to be follow
children Offer feed­ information related to mainstreamed. up calls
back. about knowledge Identify t visits
hypothetical about resources for
child with children in obtaining
exceptional class. information
■ needs. about his/her
exceptionality*
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Table 6 continued
Staoe 2 Teacher Training Principles
Stage 2 Intervention Suggestions
Mainstream
Topics
Moral
support
Encourage 
use/do not 
overwhelm
Relate to 
other
priorities
Suggestions 
for gradual 
mainstreaming
Tangible
support
Knowledge Reinforce Identify Help Identify Encourage Make
of formal use at existing use existing use with one personal
evaluation successful of priorities or two follow
( record­ level. evaluations related to children up calls
keeping with which 
teacher is 
comfortable 
and feels 
successful.
evaluation t 
recordkeeping.
in existing 
class.
c visits
Knowledge Reinforce Make Help identify identify Make
about existing resources existing existing personal
appropriate use. available to priorities supplies c follow
supplies l Brainstorm become which may be techniques up calls
techniques adaptations. increasingly similar or 
knowledgeable.overlap with
special needs.
which could 
be used with 
little or no 
adaptation 
with exceptional
children.
( visits
Ability to Act as Help teacher Help identify Role play Make
work with sounding list past existing conference with personal
parents board. successes priorities parents of follow
Role play with related to hypothetical up calls
conferences. 
Acknowledge 
doubts and 
concerns.
difficult
parent
conferences.
working with 
parents.
mainstreamed
child.
( visits
Ability to Acknowledge Help teacher Identify other Try team Make
work with concerns t list existing areas in planning personal
team doubts. teams which 
work together 
in planning 
for children.
which a team 
approach 
would be 
beneficial.
approach for
existing
class.
follow 
up calls 
i visits
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Presentation Suggestions. The key to reaching stage 2 
teachers is the personal touch. Personal visits, telephone 
calls, notes and other one-to-one contacts are more appropriate 
for stage 2 teachers than media presentations, flyers, 
brochures or other less personal contacts.
Resources for Inservice Training Related to Mainstreaming
A variety of materials are available as resources in 
planning inservice training for teachers interested in learning 
to mainstream. Frequently, the materials are presented as a 
series of learning modules in either video or printed format.
A sample of these series is included in related references.
The planners of inservice training based on the stages of 
concern of the teachers for whom the inservice training is 
designed must pull from the series the information which is 
specific to the training needs of specific stages. Generally, 
the series include very general introductory information 
related to the importance of mainstreaming, specific 
information related to specific handicapping conditions, 
creating a supportive and accessible environment and obtaining 
or building appropriate equipment. Information of this sort is 
valuable to planners of inservice training for stage 0 and 
stage 1 teachers and for teachers at later stages. Less 
frequently do these learning packages provide information 
specific to stage 2 personal concerns. Series which address 
the affective nature of mainstreaming and the attitudes of 
those implementing mainstreaming are more helpful to stage 2
75
teachers. References to several of these series are also 
included in related references.
CHAPTER 6
SUMMARY, FINDINGS, AND RECOMMENDATIONS
Summary
The purpose of this study was to develop teacher training 
principles based on the identified concerns of day care 
teachers related to mainstreaming of handicapped children.
Five research questions were identified as critical to the 
accomplishment of this purpose:
1. What does the review of literature say about specific 
training needs of day care teachers involved in mainstreaming?
2. What does the review of literature say about the 
training needs of individual teachers at specific Stages of 
Concern?
3. What do the findings of the Stages of Concern 
Questionnaire reveal about day care teachers' concerns about 
mainstreaming?
4. What types of training are indicated by the results 
of the Stages of Concern Questionnaire?
5. Based on the results from administering the Stages of 
Concern Questionnaire what are the teacher training 
principles?
The subjects in this study were teachers working in a.
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random sampling of day care centers offering full time day 
care services. The size of the sample surveyed was 347,
The instrument used was the Stages of Concern 
Questionnaire. This questionnaire was tested for estimates of 
reliability, internal consistency and validity with several 
different samples and eleven different innovations over a 
period of three years of development.
The participation rate in the study was 30 percent. An 
additional 12 percent were returned as undeliverable. During 
follow-up telephone calls it was ascertained that an 
additional 10 to 15 percent of the centers had gone out of 
business.
Stage specific interventions suggested by the developers 
of the Stages of Concern Questionnaire, specific mainstream 
training topics suggested by the review of literature and the 
findings obtained from the questionnaire were used to develop 
teacher training principles.
Findings
The following findings were critical to the development 
of the teacher training principles:
Research Question One
What does the review of literature say about specific 
training needs of day care teachers involved in mainstreaming?
1. The educational and training background of teachers 
involved in mainstreaming should be developmentally oriented.
2. From a developmental base day care teachers can make
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the transition from teaching normally developing children to 
teaching an integrated classroom by mastering an additional 
five variables: assessment techniques, systematic planning
techniques, knowledge about developmental exceptionalities, 
knowledge and teaching skills related to the promotion of 
positive social interaction of children, and an understanding 
of the additional job demands of an integrated classroom. 
Research Question Two
What does the review of literature say about the training 
needs of individual teachers at specific Stages of Concern?
1. The concerns of individuals tend to be developmental 
and tend to move from self concerns (Stages 0, 1, 2) to task 
concerns (Stage 3) to impact concerns (Stages 4, 5, 6).
2. The movement through the stages of concern can be 
facilitated but not forced.
3. The person(s) planning the interventions or training 
must plan training that helps resolve existing concerns while 
facilitating the individual(s)' move to the next stage of 
concern (Hord, Rutherford, Huling-Austin, & Hall, 1987). 
Research Question Three
What do the findings of the Stages of Concern 
Questionnaire reveal about day care teachers' concerns about 
mainstreaming?
1. Of the 105 respondents to the questionnaire 81% 
indicated that their most intense concerns were self concerns 
(Stages 0,1,2). Of the 81%, 50% had their most intense 
concerns at stage 0 (awareness concerns).
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2. Of the 52 respondents who indicated their most 
intense concerns were those of awareness, 94% (47) indicated 
they worked full time. Fifty-two percent (26) had graduated 
from high school; 28% (14) held a B.A. or B.S. degree. 
Sixty-four percent (31) had worked five years or longer in the 
same center. Eighty percent (39) had never been involved in 
mainstreaming. Eighty-eight percent (44) had received no 
formal training in mainstreaming. The percentages for the 
stage 0 respondents were representative of those of the 
complete sample.
Research Question Four
What types of training are indicated by the results of 
the Stages of Concern Questionnaire?
1. Interventions planned at stage 0 would be appropriate 
for the greatest percentage of respondents (50%). Additional 
intervention strategies planned at stages 1 and 2 would meet 
the needs of another 31% of the respondents.
2. Additional demographic information obtained from the 
105 respondents indicated that other factors were important to 
consider in planning the teacher training principles: 91% 
worked full time; educational backgrounds of the respondents 
varied from high school to graduate school; 59% of all 
respondents had worked at the same center for at least 5 
years; 62% had never been involved in mainstreaming and 71% 
had had no formal training in mainstreaming.
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Research Question Five
Based on the results from administering the Stages of 
Concern Questionnaire what are the teacher training 
principles?
1. Teacher training principles were designed using the 
findings obtained from the questionnaire for three different 
stages of concerns: awareness concerns (stage 0), information
concerns (stage 1), and personal concerns (stage 2).
2. The mainstream topics suggested by the review of 
literature necessary for teachers of integrated classrooms 
were cross-tabulated with the intervention strategies 
suggested by the most intense stages of concerns.
3. The suggestions obtained from the review of 
literature related to the format of adult inservice training 
were considered as factors in the presentation of the 
intervention strategies.
Recommendat ion s
1. Ascertain whether the teacher(s) are educated and 
trained in developmental skills. If they are not, begin 
training with strategies related to obtaining those skills.
2. Familiarize planners of inservice training with the 
Stages of Concern Questionnaire and its concommittent 
intervention strategies.
3. Administer the Stages of Concern Questionnaire on an 
individual basis to teachers in a day care center or in a 
small cluster of centers which might conceivably receive 
inservice training together.
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4. Offer inservice training strands which meet the 
expressed concerns of teachers based on the results obtained 
by the administration of the Stages of Concern Questionnaire.
5. Inservice training should be designed to meet the 
immediate expressed concerns of those to participate in 
training not the concerns of those who plan the inservice 
training.
6. Inservice training should take into consideration the 
additional factors of educational backgrounds of the 
participants, familiarity and experience with the concept of 
mainstreaming.
7. Replicate the study with teachers of kindergarten 
classes in the public school systems.
8. Although the initial low rate of return of 
questionnaires was corrected by extensive postcard and 
telephone follow-up, the problem of low return should be 
addressed in future studies. Factors which may have 
influenced the rate of return include the following: 
educational level of subjects, size of the sample, difficulty 
of questionnaire items, length of the questionnaire and the 
language of the questionnaire.
9. To remedy the problem of low rate of return, future 
researchers should consider administering the questionnaire in 
person or using an alternative approach to obtain information 
about the teachers* concerns related to mainstreaming in day 
care centers.
10. Assume that the finding of the study that eighty
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percent of the day care teachers surveyed are at stage 0, 
stage 1/ or stage 2 is generalizable to the general population 
of day care teachers in Tennessee. Based on this assumption 
forego additional surveying of day care teachers and begin 
offering appropriate training.
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J u n e  I ,  19 8 7
D r .  G e n e  H a l l  
C o l l e g e  o f  E d u c a t i o n  
N orm an  H a l l  
U n i v e r s i t y  o f  F l o r i d a  
G a i n e s v i l l e /  F l o r i d a
D e a r  D r .  H a l l /
I n  N o v e m b e r  o f  t h i s  y e a r  I  s p o k e  t o  y o u  o n  t h e  p h o n e  a b o u t  t h e  
a p p r o p r i a t e n e s s  o f  u s i n g  t h e  S t a g e s  o f  C o n c e r n  Q u e s t i o n n a i r e  w h i c h  y o u  
a n d  y o u r  c o l l e a g u e s  h a d  d e v e l o p e d  a t  t h e  U n i v e r s i t y  o f  T e x a s .  As  I  t o l d  
y o u  o n  t h e  p h o n e r I  am a  d o c t o r a l  s t u d e n t  i n  t h e  D e p a r t m e n t  o f  
S u p e r v i s i o n  a n d  A d m i n i s t r a t i o n  a t  E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y  a n d  
p l a n  t o  u s e  t h e  q u e s t i o n n a i r e  i n  my d i s s e r t a t i o n .  My q u e s t i o n  w as  
w h e t h e r  t h e  u s e  o f  t h e  S t a g e s  o f  C o n c e r n  Q u e s t i o n n a i r e  w o u l d  b e  v a l i d  i n  
a s c e r t a i n i n g  t h e  c o n c e r n s  o f  d a y  c a r e  t e a c h e r s  r e l a t e d  t o  m a i n s t r e a m i n g  
o f  y o u n g  h a n d i c a p p e d  c h i l d r e n  i n t o  d a y  c a r e  c e n t e r s .  Y o u r  r e s p o n s e  t o  my 
q u e s t i o n  w a s  t h a t  t h e  q u e s t i o n n a i r e  w o u l d  b e  v a l i d  f o r  t h a t  p a r t i c u l a r  
u s e .
I  w i l l  u s e  t h e  i n s t r u m e n t  t o  a s c e r t a i n  t h e  c o n c e r n s  o f  a  r a n d o m  
s a m p l e  o f  d a y  c a r e  d i r e c t o r s  a n d  t e a c h e r s  i n  T e n n e s s e e  t o w a r d  t h e  
i n n o v a t i o n  o f  m a i n s t r e a m i n g .  I  w i l l  d e v e l o p  t r a i n i n g  g u i d e l i n e s  r e l a t e d  
t o  t h e  s e v e n  S t a g e s  o f  C o n c e r n  a n d  w i l l  p r e s c r i b e  a  s p e c i f i c  t r a i n i n g  
m o d u l e  f o r  a  s e l e c t e d  d a y  c a r e  c e n t e r  t o  i l l u s t r a t e  t h e  u s e  o f  t h e  
q u e s t i o n n a i r e  a n d  i t s  i m p l i c a t i o n s  f o r  s u b s e q u e n t  i n s e r v i c e  t r a i n i n g .
1 h a v e  r e c e i v e d  a p p r o v a l  o f  my p r o s p e c t u s  f r o m  my d o c t o r a l  
c o m m i t t e e  a n d  am p r e p a r i n g  t o  i m p l e m e n t  my s t u d y .  A t  t h i s  t i m e  I  am 
f o r m a l l y  r e q u e s t i n g  y o u r  p e r m i s s i o n  t o  u s e  t h e  S t a g e s  o f  C o n c e r n  
Q u e s t i o n n a i r e  i n  my s t u d y .  I  w i l l  b e  g l a d  t o  s h a r e  t h e  r e s u l t s  o f  t h e  
s t u d y  w i t h  y o u  w he n  t h e y  a r e  c o m p l e t e .
I f  y o u  h a v e  a n y  q u e s t i o n s  a b o u t  t h e  s t u d y /  p l e a s e  f e e l  f r e e  t o  
c a l l  me ( 6 1 5 - 9 2 9 - 4 4 1 0 )  o r  my c o m m i t t e e  c h a i r m a n ,  D r .  L a r r y  B ro w n  
( 6 1 5 - 9 2 9 - 4 2 5 1 ) .
T h a n k  y o u  f o r  y o u r  a s s i s t a n c e  w i t h  my r e s e a r c h  p r o j e c t .
S i n c e r e l y ,
S u s a n n a  M o b l e y  F l o y d  
D o c t o r a l  S t u d e n t  
D e p a r t m e n t  o f  S u p e r v i s i o n  a n d  
A d m i n i s t r a t i o n
E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y
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"University o f Florida 
Gainesville, Fla. 32611
June 17, 1987
Susanna Mobley Floyd
Department of Supervision & Administration 
East Tennessee State University 
College of Education 
Box 19000A
Johnson City, Tennessee 37614-0002 
Dear Susanna:
I am following up on your letter and our recent telephone 
conversation. I am pleased to grant you permission to use the 
Stages of Concern Questionnaire in your study. I would very 
much like to receive a copy of at least an abstract of your 
dissertation and more information if possible so that we can 
learn from the research that you are doing.
As I mentioned on the telephone, I was not clear whether 
you were studying teachers or change facilitators who worked 
with teachers in main streaming settings. For teachers who are 
involved in main streaming, the stages of Concern Questionnaire 
would be appropriate. I suspect that the directors of main 
streaming their role is to facilitate teachers in implementing 
main streaming concepts, should fill out the Change Facilitator 
Stages of Concern Questionnaire.
You can tell the difference on the two questionnaires 
quickly by noting in the upper right hand corner whether the 
label is SoC or CFSoC.
In case you decide to use the Change Facilitator Stages of 
Concern Questionnaire I have enclosed a copy of this 
questionnaire, the quick scoring device for it and a copy of 
the Stage Definitions. Please note that these definitions are 
different in content from those for the teachers SoC 
Questionnaire. The basic design for scoring and interpretation 
is the same, however the concept definitions are varied 
somewhat.
EQUAL EMPLOYMENT OPPOATUNITY/Af RBMAT1VE ACTION EMPLOYER
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If you have questions as your study is unfolding or if you 
would like me to help in any interpretation, please let me 
know. Best of luck in completing your studies.
Sincerely,
Gene E. Hall, Professor 
Department of Educational 
Leadership and 
Director of R6D Center 
on School Improvement
Encs. CFSoCQ
CFSoCQ scoring device 
CFSoC definition
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East Tennessee State University 
College of Education
D epartm en t o f Supervision an d  A dm inistration •  Box 19000A •  Johnson City, T ennessee 37614*0002 •  (615) 929-4415,4430
A u g u s t  1 0 ,  1987
D e a r  D i r e c t o r :
I  am c u r r e n t l y  a  d o c t o r a l  s t u d e n t  i n  t h e  D e p a r t m e n t  o f  
S u p e r v i s i o n  a n d  A d m i n i s t r a t i o n  a t  E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y  
a n d  am I n v o l v e d  i n  s t u d y i n g  t h e  u s e  o f  m a i n s t r e a m i n g  i n  d a y  c a r e  
c e n t e r s  i n  T e n n e s s e e .  I  v e r y  mu ch  n e e d  y o u r  h e l p *
I  am a s k i n g  y o u  t o  d i s t r i b u t e  t h e  e n c L o s e d  Head  T e a c h e r  
q u e s t i o n n a i r e  p a c k e t  t o  t h e  h e a d  o r  l e a d  t e a c h e r  i n  y o u r  d a y  c a r e  
c e n t e r  t o  f i l l  o u t .  T h e  q u e s t i o n n a i r e  a s k s  q u e s t i o n s  a b o u t  
t e a c h e r s '  p r e s e n t  c o n c e r n s  a b o u t  m a i n s t r e a m i n g .  P l e a s e  a s k  y o u r  
h e a d  t e a c h e r  t o  r e t u r n  h e r  q u e s t i o n n a i r e s  t o  me i n  t h e  e n c l o s e d  
e n v e l o p e  b y  A u g u s t  2 5 .
I  am a l s o  r e q u e s t i n g  t h a t  y o u  f i l l  o u t  t h e  D i r e c t o r  
q u e s t i o n n a i r e  p a c k e t .  P l e a s e  r e t u r n  t h e s e  t o  me b y  A u g u s t  2 5 .
I F  YOU HAVE ANY QUESTIONS REGARDINC THE QUESTIONNAIRE, PLEASE CALL 
ME AT 6 1 5 - 9 2 9 - 4 4 1 0  OR CALL DR. LARRY BROWN AT 6 1 5 - 9 2 9 - 4 2 5 1 .
A l t h o u g h  p a r t i c i p a t i o n  i s  s t r i c t l y  v o l u n t a r y ,  I  w o u l d  
a p p r e c i a t e  a s  many r e s p o n s e s  a s  p o s s i b l e  s o  t h a t  my r e s e a r c h  
f i n d i n g s  w i l l  b e  a n  a c c u r a t e  p o r t r a y a l  o f  t h e  c i r c u m s t a n c e s  i n  d a y  
c a r e  c e n t e r s .  A l l  i n f o r m a t i o n  w i l l  b e  c o n f i d e n t i a l .
T h a n k  y o u  f o r  y o u r  c o o p e r a t i o n  a n d  a s s i s t a n c e  i n  t h i s  
r e s e a r c h  p r o j e c t .
S i n c e r e l y
S u s a n n a  M o b l e y  F l o y t f  
D o c t o r a l  S t u d e n t  
D e p a r t m e n t  o f  S u p e r v i s i o n  a nd  
A d m i n i s t r a t i o n
E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y
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QUESTIONNAIRE
P r i n c i p a l  I n v e s t i g a t o r :  S u s a n n a  M o b l e y  F l o y d
T i t l e  o f  P r o j e c t ;
The  D e v e l o p m e n t  o f  T e a c h e r  T r a i n i n g  C o n s t r u c t s  f r o m  I d e n t i f i e d  
T e a c h e r  C o n c e r n s  R e l a t e d  t o  M a i n s t r e a m i n g  i n  a  Day C a r e  C e n t e r
You a r e  b e i n g  a s k e d  t o  p a r t i c i p a t e  i n  a  r e s e a r c h  s t u d y  c o n c e r n i n g  
m a i n s t r e a m i n g  i n  d a y  c a r e  c e n t e r s *  T h e  p u r p o s e  o f  t h i s  s t u d y  i s  
t o  d e v e l o p  t e a c h e r  t r a i n i n g  c o n s t r u c t s  r e l a t e d  t o  w h a t  p e o p l e  who 
a r e  u s i n g  o r  t h i n k i n g  a h o u t  u s i n g  m a i n s t r e a m i n g  i n  t h e i r  d a y  c a r e  
c e n t e r s  a r e  c o n c e r n e d  a b o u t  a t  d i f f e r e n t  t i m e s  d u r i n g  t h e  
d e v e l o p m e n t  o f  t h i s  new p r o c e s s .
T h e r e  a r e  no  r i s k s  a s s o c i a t e d  w i t h  p a r t i c i p a t i o n  i n  t h i s  s t u d y ,  
and  a l l  p a r t i c i p a t i o n  i s  s t r i c t l y  v o l u n t a r y .  You may w i t h d r a w  
y o u r  p a r t i c i p a t i o n  a t  a n y  t i m e .  I f  y o u  h a v e  a n y  q u e s t i o n s  
c o n c e r n i n g  t h i s  s t u d y ,  y o u  may c a l l  S u s a n n a  M o b l e y  F l o y d  a t  
6 L 5 - 9 2 9 - 4 4 1 0  o r  D r .  L a r r y  Brown a t  6 1 5 - 9 2 9 - 4 2 5 1 .  Y o u r  q u e s t i o n s  
w i l l  h e  a n s w e r e d  t o  y o u r  s a t i s f a c t i o n .
W h i l e  y o u r  r i g h t s  a n d  p r i v a c y  w i l l  b e  m a i n t a i n e d ,  t h e  D e p a r t m e n t  
o f  H e a l t h  and  Human S e r v i c e s  a n d  t h e  E a s t  T e n n e s s e e  S t a t e  
U n i v e r s i t y  I n s t i t u t i o n a l  R e v i e w  B o a r d  do  h a v e  f r e e  a c c e s s  t o  a n y  
I n f o r m a t i o n  o b t a i n e d  i n  t h i s  s t u d y  s h o u l d  i t  b e c o m e  n e c e s s a r y .  
A l t h o u g h  t h e r e  a r e  n o  r i s k s  a s s o c i a t e d  w i t h  t h i s  s t u d y ,  i n  
a c c o r d a n c e  w i t h  t h e  r e q u i r e m e n t s  o f  t h e  I n s t i t i t i o n a l  R e v i e w  B o a r d  
a t  E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y  I  m u s t  i n f o r m  y o u  t h a t  w h i l e  
E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y  d o e s  n o t  p r o v i d e  c o m p e n s a t i o n  f o r  
m e d i c a l  t r e a t m e n t  o t h e r  t h a n  e m e r g e n c y  f i r s t  a i d ,  f o r  a n y  p h y s i c a l  
i n j u r y  w h i c h  may o c c u r  aB a  r e s u l t  o f  y o u r  p a r t i c i p a t i o n  a s  a  
s u b j e c t  i n  t h i s  s t u d y ,  c l a i m s  a r i s i n g  a g a i n s t  E a s t  T e n n e s s e e  S t a t e  
U n i v e r s i t y  o r  a n y  o f  i t s  a g e n t s  o r  e m p l o y e e s  may b e  s u b m i t t e d  t o  
t h e  T e n n e s s e e  C l a i m s  C o m m i s s i o n  f o r  D i s p o s i t i o n  t o  t h e  e x t e n t  
a l l o w a b l e  a s  p r o v i d e d  u n d e r  TCA S e c t i o n  9 - 8 - 3 0 7 .  F u r t h e r  
i n f o r m a t i o n  c o n c e r n i n g  t h i s  may b e  o b t a i n e d  f r o m  t h e  c h a i r m a n  o f  
t h e  I n s t i t u t i o n a l  R e v i e w  B o a r d  a t  E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y .
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Information Sheet
PLEASE COMPLETE THE FOLLOWING;
1 Do y o u  w o r k ;  f u l l  t i m e  p a r t  t i m e
2 .  H i g h e s t  d e g r e e  e a r n e d :
H i g h  S c h o o l  A s s o c i a t e  B a c h e l o r  M a s t e r s  D o c t o r a t e
3 .  Numbe r  o f  y e a r s  a t  p r e s e n t  c e n t e r :
4 .  I n  how many d a y  c a r e  c e n t e r s  h a v e  y o u  w o r k e d ?
5* How l o n g  h a v e  y o u  b e e n  i n v o l v e d  i n  m a i n s t r e a m i n g ?
N e v e r  1 y r  2 y r s  3 y r s  4 y r s  5 o r  m ore  y r s
6* I n  y o u r  u s e  o f  m a i n s t r e a m i n g ,  d o  y o u  c o n s i d e r  y o u r s e l f  
t o  b e  a :
n o n u s e r  n o v i c e  i n t e r m e d i a t e  o l d  h a n d  p a s t  u s e r
7 .  H a v e  y o u  r e c e i v e d  f o r m a l  t r a i n i n g  i n  m a i n s t r e a m i n g
( w o r k s h o p s ,  c o u r s e s ) ?
y e s  n o
8* A r e  y o u  c u r r e n t l y  i n  t h e  f i r s t  o r  s e c o n d  y e a r  o f
u s e  o f  some m a j o r  i n n o v a t i o n  o r  p r o g r a m  o t h e r  t h a n
m a i n s t r e a m i n g ?
y e s  no
I f  y e s ,  p l e a s e  d e s c r i b e  b r i e f l y .
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Teacher Questionnaire
I n s t r u c t i o n s  f o r  c o m p l e t i n g  t h e  M a i n s t r e a m i n g  i n  Day C a r e  C e n t e r s  
Q u e s t i o n n a i r e :
You a r e  b e i n g  a s k e d  t o  f i l l  o u t  tw o  q u e s t i o n n a i r e s :  a  f a c t  s h e e t
a b o u t  y o u r s e l f  and  y o u r  j o b  ( s e e  p .  2 ) ,  and  a  q u e s t i o n n a i r e  on 
m a i n s t r e a m i n g  i n  d a y  c a r e  c e n t e r s .  T h e  q u e s t i o n n a i r e s  w i l l  t a k e  
a b o u t  1 0 - 1 5  m i n u t e s  o f  y o u r  t i m e  t o  c o m p l e t e ,  a n d  I  h a v e  p r o v i d e d  
a n  e n v e l o p e  f o r  y o u  t o  r e t u r n  y o u r  c o m p l e t e d  q u e s t i o n n a i r e s  t o  me.  
Some o f  t h e  i t e m s  on t h e  m a i n s t r e a m i n g  q u e s t i o n n a i r e  may se em  t o  
y o u  t o  b e  i r r e l e v a n t  ( n o t  a p p l i c a b l e ) .  F o r  c h o s e  i t e m s ,  p l e a s e  
c i r c l e  M0 "  on t h e  s c a l e .  F o r  t h o s e  t h a t  do s e e m  r e l e v a n t  
( a p p l i c a b l e ) ,  c i r c l e  an  a n s w e r  b e t w e e n  1 - 7 ,  w i t h  1 i n d i c a t i n g  
l i t t l e  o r  l e a s t  a m o u n t  o f  c o n c e r n ,  a n d  7 i n d i c a t i n g  t h e  g r e a t e s t  
a m o u n t  o f  c o n c e r n .  P l e a s e  f i l l  o u t  t h e  q u e s t i o n n a i r e  i n  t e r m s  o f  
y o u r  p r e s e n t  c o n c e r n s ,  o r  how you  f e e l  a b o u t  y o u r  i n v o l v e m e n t  o r  
D o t e n t i a l  i n v o l v e m e n t  w i t h  m a i n s t r e a m i n g .
M a i n s t r e a m i n g  Q u e s t i o n n a i r e  
0  1 2 3 4 5 6 7
N o t  t r u e  o f  me now S o m e w h a t  t r u e  o f  me now V e r y  t r u e  o f  me now
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  s t u d e n t s '  a t t i t u d e s
t o w a r d  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  now know  o f  some o t h e r  a p p r o a c h e s  t h a t
m i g h t  w o r k  b e t t e r .
0 1 2 3 4 5 6 7  I  d o n ' t  e v e n  know w h a t  m a i n s t r e a m i n g  i s .
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  n o t  h a v i n g  e n o u g h
t i m e  t o  o r g a n i z e  m y s e l f  e a c h  d a y .
0 1 2 3 4 5 6 7
N ot  t r u e  o f  me now So m ew ha t  t r u e  o f  me now V e r y  t r u e  o f  me now
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  h e l p  o t h e r  s t a f f  m e m b e rs
i n  t h e i r  u s e  o f  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  h a v e  a  v e r y  l i m i t e d  k n o w l e d g e  a b o u t
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  kno w t h e  e f f e c t  o f
m a i n s t r e a m i n g  on  my p r o f e s s i o n a l  s t a t u s .
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  c o n f l i c t  b e t w e e n  my
i n t e r e s t  a nd  my r e s p o n s i b i l i t i e s .
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  r e v i s i n g  n y  u s e  o f
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  d e v e l o p  w o r k i n g
r e l a t i o n s h i p s  w i t h  b o t h  o u r  s t a f f  an d  
o u t s i d e  s t a f f  u s i n g  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  how m a i n s t r e a m i n g
a f f e c t s  s t u d e n t s .
0 1 2 3 4 5 6 7  I  am n o t  c o n c e r n e d  a b o u t  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  1 w o u l d  l i k e  t o  kno w who w i l l  make  t h e
d e c i s i o n s  i n  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  d i s c u s s  t h e  p o s s i b i l i t y
o f  u s i n g  m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  know  w h a t  r e s o u r c e s  a r e
a v a i l a b l e  i f  we d e c i d e  t o  a d o p t  
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  am c o n c e r n e d  a b o u t  my i n a b i l i t y  t o
m a n a g e  a l l  t h a t  m a i n s t r e a m i n g  r e q u i r e s .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  know  how my t e a c h i n g  i s
s u p p o s e d  t o  c h a n g e .
0 1 2 3 4 5 6 7  T w o u l d  l i k e  t o  f a m i l i a r i z e  o t h e r
c e n t e r s  o r  p e r s o n s  w i t h  t h e  p r o g r e s s  o f  
m a i n s t r e a m i n g .
0 1 2 3 A 5 6 7
N o t  t r u e  o f  me now So m ew ha t  t r u e  o f  me now V e r y  t r u e  o f  me now
0 1 2  3 4  5 6  7 I  am c o n c e r n e d  a b o u t  e v a l u a t i n g  my i m p a c t
on  s t u d e n t s .
0  1 2  3 4 5 6 7 I  w o u l d  l i k e  t o  r e v i s e  m a i n s t r e a m i n g ' s
I n s t r u c t i o n a l  a p p r o a c h .
0  1 2  3 4  5 6 7 I  am c o m p l e t e l y  o c c u p i e d  w i t h  o t h e r
t h i n g s .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  m o d i f y  o u r  u s e  o f
m a i n s t r e a m i n g  b a s e d  on  t h e  e x p e r i e n c e s  o f  
o u r  s t u d e n t s .
0 1 2 3 4 5 6 7  A l t h o u g h  I  d o n ’ t  know a b o u t
m a i n s t r e a m i n g ,  I  am c o n c e r n e d  a b o u t  
t h i n g s  i n  t h e  a r e a s .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  e x c i t e  my s t u d e n t s  a b o u t
t h e i r  p a r t  i n  t h i s  a p p r o a c h .
0 1 2 3 4 5 6 7  l a m  c o n c e r n e d  a b o u t  t i m e  s p e n t  w o r k i n g
w i t h  n o n a c a d e m i c  p r o b l e m s  r e l a t e d  t o  
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  know w h a t  t h e  u s e  o f
m a i n s t r e a m i n g  w i l l  r e q u i r e  i n  t h e  
i m m e d i a t e  f u t u r e .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  c o o r d i n a t e  my e f f o r t  w i t h
o t h e r s  t o  m a x i m i z e  m a i n s t r e a m i n g ' s  
e f f e c t s .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  h a v e  m o r e  i n f o r m a t i o n  on
t i m e  a n d  e n e r g y  c o m m i t m e n t s  r e q u i r e d  b y  
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  1 w o u l d  l i k e  t o  know  w h a t  o t h e r  f a c u l t y
a r e  d o i n g  i n  t h i s  a r e a .
0 1 2 3 4 5 6 7  At  t h i s  t i m e ,  I  am n o t  I n t e r e s t e d  i n
l e a r n i n g  a b o u t  m a i n s t r e a m i n g .
*
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  d e t e r m i n e  how t o
s u p p l e m e n t ,  e n h a n c e  o r  r e p l a c e  
m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7
Not  t r u e  o f  me now So m ew ha t  t r u e  o f  me now V e r y  t r u e  o f  me now
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  u s e  f e e d b a c k  f r o m
s t u d e n t s  t o  c h a n g e  t h e  p r o g r a m .
0 1 2 3 4 5 6 7  I  w o u l d  l i k e  t o  know how my r o l e  w i l l
c h a n g e  wh en  T am m a i n s t r e a m i n g .
0 1 2 3 4 5 6 7  C o o r d i n a t i o n  o f  t a s k s  a n d  p e o p l e  I s
t a k i n g  t o o  much o f  my t i m e .
0 1 2 3 4 5  6 7 I w o u l d  l i k e  t o  know how m a i n s t r e a m i n g  I s
b e t t e r  t h a n  w h a t  we h a v e  n o w .
D e v e l o p e d  b y  t h e  R e s e a r c h  a n d  D e v e l o p m e n t  C e n t e r  
f o r  T e a c h e r  E d u c a t i o n  
T h e  U n i v e r s i t y  o f  T e x a s  a t  A u s t i n
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August 31, 1967
Dear Director,
I hope you received the questionnaires I mailed 
to you on August 10, 1967. If you and your head teacher 
have already returned them to me - THANKS! If not, please 
do - I really need your help, so that my research findings 
will be an accurate portrayal of your concerns about 
mainstreaming. If you have any questions regarding the 
questionnaire, please call me at 615-929-4410 or 
call Dr. Larry Brown at 615-929-4251.
Although participation is strictly voluntary, I would 
appreciate as many responses as possible so that my research 
findings will be an accurate portrayal of the circumstances 
in day care centers. All information will be confidential. 
Thank you for your cooperation and assistance in this 
research project.
Sincerely,
Susanna Hobley Floyd 
ET5U, P.O. Box 19000A 
Johnson City, TN 37614-0002
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October 27, 1987
D e a r  D i r e c t o r :
I  am c u r r e n t l y  a  d o c t o r a l  s t u d e n t  I n  t h e  D e p a r t m e n t  o f  
S u p e r v i s i o n  a n d  A d m i n i s t r a t i o n  a t  E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y  
a n d  am i n v o l v e d  i n  s t u d y i n g  t h e  u s e  o f  m a i n s t r e a m i n g  i n  d a y  c a r e  
c e n t e r s  i n  T e n n e s s e e • As p a r t  o f  my s t u d y  I  s e n t  q u e s t i o n n a i r e s  t o  
many d a y  c a r e  c e n t e r s  i n  T e n n e s s e e .  Many o f  t h e s e  q u e s t i o n n a i r e s  
w e r e  r e t u r n e d  t o  me by  t h e  p o s t  o f f i c e  a s  u n d e l i v e r a b l e .  I  am 
a f r a i d  t h a t  many o t h e r  o f  t h e  q u e s t i o n n a i r e s  a l s o  d i d  n o t  r e a c h  t h e  
d a y  c a r e  c e n t e r s ,  b u t  f o r  some r e a s o n  t h e  p o s t  o f f i c e  d i d  n o t  
r e t u r n  t h e m  t o  m e .  B e c a u s e  my s t u d y  d e p e n d s  o n  a  h i g h  r a t e  o f  
r e t u r n s  o f  t h e  q u e s t i o n n a i r e  I  v e r y  much n e e d  y o u r  h e l p .
I  am a s k i n g  y o u  t o  g i v e  t h e  e n c l o s e d  q u e s t i o n n a i r e  t o  o n e  o f  
y o u r  t e a c h e r s  t o  f i l l  o u t .  I n  o r d e r  t o  m ake  i t  e a s i e r  f o r  y o u r  
t e a c h e r  t o  c o m p l e t e  t h e  q u e s t i o n n a i r e  I  h a v e  a r r a n g e d  f o r  s o m e o n e  
t o  c a l l  y o u r  c e n t e r  e a r l y  n e x t  w e e k  ( t h e  w e e k  o f  N o v e m b e r  2 )  t o  
t a l k  t o  y o u  and  t o  t h e  t e a c h e r  who w i l l  h e  f i l l i n g  o u t  t h e  
q u e s t i o n n a i r e .  I f  y o u  a r e  c a l l e d  a t  a  t i m e  t h a t  i s  i n c o n v e n i e n t  
f o r  y o u  o r  f o r  y o u r  t e a c h e r ,  p l e a s e  s a y  s o  a n d  I n d i c a t e  when  i t  
w o u l d  b e  c o n v e n i e n t  t o  t a l k  a b o u t  t h e  q u e s t i o n n a i r e .
A l t h o u g h  p a r t i c i p a t i o n  i s  s t r i c t l y  v o l u n t a r y ,  I  w o u l d  
a p p r e c i a t e  a s  many c o m p l e t e d  r e s p o n s e s  a s  p o s s i b l e  s o  t h a t  my 
r e s e a r c h  f i n d i n g s  w i l l  b e  a n  a c c u r a t e  p o r t r a y a l  o f  t h e  
c i r c u m s t a n c e s  i n  d a y  c a r e  c e n t e r s .  A l l  i n f o r m a t i o n  w i l l  be  
c o n f i d e n t i a l .
T h a n k  y o u  f o r  y o u r  c o o p e r a t i o n  a n d  a s s i s t a n c e  i n  t h i s  
r e s e a r c h  p r o j e c t .
S i n c e r e l y ,
S u s a n n a  M o b l e y  F l o y d  
D o c t o r a l  S t u d e n t  
D e p a r t m e n t  o f  S u p e r v i s i o n  a n d  
A d m i n i s t r a t i o n
E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y
L a r r y  H. B r o w n ,  P h . D .
A s s i s t a n t  P r o f e s s o r  
D i s s e r t a t i o n  D i r e c t o r  
D e p a r t m e n t  o f  S u p e r v i s i o n  and  
A d m i n i s t r a t i o n
E a s t  T e n n e s s e e  S t a t e  U n i v e r s i t y
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Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Llkert Scale
0________1__________ 2 3________4________5________6________7
Questionnaire Items_________ # % # % # % # % # %  # % # % # %
1. I am concerned about student's 17 (16) 11 (11) 4 (4) 13 (12) 10 (10) 18 (17) 15 (14) 17 (16)
attitudes toward mainstreaming.
2. I now know of no other 29 (28) 26 (26) 15 (14) 9 (9) 9 (9) 10 (10) 5 (5) 2 (2)
approaches that might work
better.
3. I don't even know what 28 (27) 26 (25) 9 (9) 10 (10) 8 (8) 5 (5) 7 (7) 12 (12)
mainstreaming is.
4. I am concerned about not having 13 (12) 9 (9) 4 (4) 12 (11) 15 (14) 10 (10) 19 (18) 23 (22)
enough time to organize myself
each day.
5. I would like to help other staff34 (32) 7 (7) 10 (10) 11 (10) 8 (8) 10 (10) 12 (11) 13 (12)
members in their use of
mainstreaming.
6. I have a very limited knowledge 9 (9) 18 (17) 8 (8) 7 (7) 15 (14) 17 (16) 13 (12) 18 (17)
about mainstreaming.
Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Likert Scale
0________1 2 3________ 4________5________ 6________7
Questionnaire Items_________ f % i % f % # % # % f % f % t %
7. I would like to know the effect 7 (7) io (10) 8 (8) 11 (10) 15 (14) 17 (16) 13 (12) 24 (23)
of mainstreaming on my profes­
sional status.
8. I an concerned about conflict 13 (12) 13 (12) 10 (10) 9 (9) 14 (13) 24 (23) 10 (10) 12 (11)
between my interest and my re­
sponsibilities .
9. I am concerned about revising 51 (49) 14 (13) 8 (8) 7 (7) 10 (10) 8 (8) 2 (2) 5 (5)
my use of mainstreaming.
10. I would like to develop working 39 (37) 10 (10) 1 (1) 8 (8) 9 (9) 6 (6 ) 18 (17) 14 (13)
relationships with both our
staff and outside staff using 
mainstreaming.
11. I am concerned about how main- 9 (9) 5 (5) 4 (4) 7 (7) 12 (11) 15 (14) 22 (21) 31 (30)
streaming affecta students.
12. I am not concerned about main- 28 (27) 31 (30) 8 (8) 10 (10) 6 (6) 12 (11) 4 (4) 6 (6)
streaming.
Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Likert Scale
Questionnaire Items # % # % # % # % # % # % # % # %
13. I would like to know who will 9 (9) 4 (4j 1 (1) 1 2 ( H )  9 (9) 15 (14) 18 (17) 37 (35)
make the decisions in main­
streaming.
14. i would like to discuss the pos-20 (19) 16 (15) 9 (9) 8 (8) 9 (9) 16 (15) 16 (15) 11 (10)
sibility of using mainstream­
ing.
15. I would like to know what re- 17 (16) 7 (7) 6 (6) 3 (3) 6 (6) 11 (10) 18 (17) 37 (35)
sources are available if we de­
cide to adopt mainstreaming.
16. I am concerned about ny inabili- 9 (9) 7 (7) 8 (8) 8 (8) 12 (11) 14 (13) 23 (22) 24 (23)
ty to manage all that main-
streaming requires.
17. I would like to know how my 9 (9) i0 (10) 2 (2) 10 (10) 6 (6) 15 (14) 22 (21) 31 (30)
teaching is supposed to change.
18. I would like to familiarize oth-31 (30) 11 (10) 7 (7) 6 (6 ) 11 (10) 10 (10) 14 (13) 15 (14)
er centers or persons with the
progress of mainstreaming.
Table 8
Summary Listing of Individual Stayes of Concern Raw Scores
Questionnaire Items #
19. 1 am concerned about evaluating g 
my impact on students.
20. 1 would like to revise main- 5 g 
streaming's instructional ap­
proach.
21. I am completely occupied with 19 
other things.
22. X would like to modigy our use 57 
of mainstreaming based on the 
experiences of our students.
23. Although I don't know about 26 
mainstreaming, X am concerned 
about things in the areas.
24. X would like to excite my stu- 22 
dents about their part in this 
approach.
t Scale
_______ 1 2 3_______
% # % # % ’ » % #
(6) 3 (3) 4 (4) 10 (10) 9
(53) 12 (11) 7 (7) 10 (10) 5
(18) 11 (11) 10 (10) 10 (10) 12
(54) 8 (8) 6 (6) 6 (6) 7
(25) 6 £6) 5 (5) 9 (9) 12
(21) 10 (10) 6 (6) 9 (9) 10
% # % # % # *
(9) 15 (14) 21 (20) 37 (35)
(5) 8 (8) 6 (6) 1 (1)
(11) 12 (11) 15 (14) 15 (14)
(7) 7 (7) 11 (10) 3 (3)
(11) 8 (8) 19 (18) 20 (19)
(10) 11 (10) 17 (16) 20 (19)
ro
Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Likert Scale_______________________________________________________
0________1__________ 2 3________4________5________6________7
Questionnaire Items_________ # % # % # % # % # % # % ♦ % #
25. I an concerned about time spent 21 (20) 11 (10) 9 (9) 9 (9) 12 (11) 11 (10) 18 (17) 14
working with nonacademic prob­
lems related to mainstreaming.
26. I would like to know what the 4 (4) 7 (7) a (0) g (g) n  (jQ) 22 (21) 15 (14) 30 (29)
use of mainstreaming will re­
quire in the immediate future
27. I would like to coordinate my 36 (34) 6 (6) 7 (7) 6 (6) 8 (8) 11 (10) 16 (15) 15 (14)
effort with others to maximize 
mainstreaming’s effects.
28. 1 would like to have more infor~12 (11) 6 (6) 3 (3) 3 (3) 22 (21) 9 (9) 17 (16) 33 (31)
mation on time and energy cast-
mitments required by main­
streaming.
29. I would like to know what other 13 (12) 5 (5) 2 (2) 10 (10) 15 (14) 9 (9) 22 (21) 29 (28)
faculty are doing in this area.
30. At this time, I am not inter- 23 (22) 29 (28) 13 (12) 9 (9) 11 (10) 5 (5) 9 (9) 6 (6)
ested in learning about main­
streaming.
Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Likert Scale___________________________________________________________
0________1 2 3________ 4________5________6________7
Questionnaire Items # % # % > % # % # % # % f % # ^
3 1 .  I would like to determine how to31 (30) 8 .(8) 7 (7) 11 (10) 13 (12) 11 (10) 8 (8) 16 (15)
supplement, enhance or replace 
mainstreaming.
3 2 .  I  would like to use feedback 32 (30) 6 (6) 8 (8) 10 (10) 10 (10) 12 (11) 16 (15) 11 (10)
from students to change the 
program.
33. I would like to know how my rolel4 (13) 9 (9) 3 (3) H  (10) 10 (10) 10 (10) 21 (20) 27 (26)
will change when X am main­
streaming.
3«. Coordination of tasks and people21 (20) 16 (15) 5 (5) 10 (10) 13 (12) 15 (14) 13 (12) 12 (11)
is taking too much of my time.
35. I would like to know how main- 22 (21) 9 (9) 3 (3) 8 (8) 11 (10) 13 (12) 15 (14) 23 (22)
streaming is better than what 
we have now.
ro
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APPENDIX J 
SUMMARY LISTING OF INDIVIDUAL STAGES 
OF CONCERN RAW SCORES
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Table 8
Summary Listing of Individual Stages of Concern Raw Scores
Stages of Concern
Individuals 0 1 2  3 4 5 6
1 10 14 7 4 14 9 10
2 13 14 8 9 14 5 1
3 8 7 1 6 9 2 0
4 28 10 7 10 5 14 11
5 17 13 16 10 15 14 11
6 12 19 25 14 18 14 16
7 20 25 21 13 7 11 0
8 19 13 13 10 8 8 10
9 21 14 17 17 6 9 7
10 18 15 16 14 16 10 1
11 16 25 27 19 23 20 18
12 21 23 22 26 17 16 7
13 13 22 23 19 20 11 12
14 18 14 21 9 13 13 ' 3
15 12 25 31 25 33 23 14
16 18 24 25 27 26 22 22
17 3 6 29 29 10 12 8
18 4 13 11 5 0 5 0
19 8 31 32 15 26 28 7
20 17 28 35 17 18 7 8
21 7 35 35 25 32 35 11
22 0 10 12 4 19 18 5
23 1 10 14 13 21 21 14
24 2 16 17 11 23 21 14
25 11 35 35 17 21 21 7
26 12 23 28 15 14 9 3
27 6 11 19 6 19 28 5
28 21 11 24 26 6 12 6
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Table 8 continued
Summary Listing of Individual Stapes of Concern Raw Scores
Stages of Concern
Individuals 0 1 2  3 4 5 6
29 3 16 23 26 21 21 10
30 15 28 25 20 20 25 15
31 11 28 35 30 28 28 12
32 26 23 21 20 26 4 1
33 10 24 26 31 25 25 6
34 16 33 32 27 31 7 1
35 4 10 23 23 34 27 19
36 22 4 14 20 16 ■ 4 11
37 26 13 2 2 8 1 2
38 18 10 6 5 15 1 2
39 27 22 34 30 21 6 11
40 2 23 26 19 26 24 19
41 18 20 26 19 26 24 19
42 9 33 35 23 32 34 16
43 20 19 21 19 12 10 9
44 1 6 18 23 28 29 25
45 10 29 33 6 31 19 3
46 21 32 28 24 31 31 12
47 20 33 32 25 30 33 27
48- 16 27 19 5 8 12 1
49 15 23 25 23 21 20 17
50 16 28 30 26 27 27 19
51 23 11 11 11 25 7 11
52 8 21 28 24 30 26 19
53 9 23 31 24 '30 26 19
54 21 26 30 23 23 21 6
55 22 20 25 22 21 4 0
56 30 30 29 28 17 6 1
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Table 8 continued
Summary Listing of Individual Stages of Concern Raw Scores
Stages of Concern
Individuals 0 1 2  3 4 5 6
57 5 6 3 4 9 10 3
58 20 22 19 15 21 17 18
59 8 4 9 13 20 11 8
60 9 11 15 0 9 0 1
61 30 17 20 16 10 7 1
62 16 29 35 25 35 0 5
63 24 27 21 21 16 1 7
64 13 23 23 28 25 33 17
65 10 12 24 10 16 31 22
66 18 16 7 7 10 6 9
67 11 33 32 18 29 0 4
68 27 24 23 21 20 3 2
69 18 7 0 6 0 0 0
70 23 33 35 18 14 0 2
71 22 29 30 28 13 6 5
72 21 28 31 23 17 17 3
73 6 22 35 34 33 7 0
74 18 28 28 25 17 9 13
75 18 8 0 14 7 0 4
76 11 32 33 18 33 21 10
77 7 23 34 27 31 34 16
78 3 8 33 33 27 34 18
79 0 7 33 32 26 33 17
80 14 15 18 14 18 6 2
81 2 27 33 25 34 35 32
82 a 25 32 31 27 29 25
83 16 15 19 19 18 6 6
84 i 9 33 32 27 30 17
85 13 97 29 21 26 30 21
Table 8 continued
Summary Listing of Individual Stages of Concern Raw Scores
Stages of Concern
Individuals 0 1 2 3 4 5 6
86 8 23 25 29 24 15 0
87 16 33 35 27 27 21 9
88 29 32 35 31 29 35 31
89 18 33 35 29 29 30 25
90 5 11 11 17 22 27 15
91 24 27 30 27 22 28 16
92 10 20 21 11 24 28 11
93 20 27 21 23 20 19 5
94 18 17 19 10 6 0 0
95 14 34 35 29 33 27 1
96 9 11 11 15 26 29 11
97 21 26 29 26 26 32 28
98 12 28 28 24 23 23 14
99 15 12 18 19 19 26 13
100 13 19 24 19 25 22 11
101 24 9 8 16 19 2 2
102 11 12 9 13 13 6 8
103 16 26 28 21 15 7 7
104 3- 20 11 12 23 34 20
105 21 34 31 29 21 14 16
APPENDIX K 
SUMMARY LISTING OF INDIVIDUAL STAGES 
OF CONCERN PERCENTILE SCORES
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Table 9
Summary Listing of Individual Stages of Concern Percentile
Stages of Concern
Individuals 0 1 2 3 4 5 6
1 81 54 31 11 13 12 22
2 89 23 35 30 13 5 30
3 72 34 12 18 5 3 1
4 99 43 31 34 3 1 1
5 95 51 59 34 16 25 26
6 86 69 85 52 24 25 47
7 98 90 76 47 4 16 1
8 97 51 52 34 5 10 22
9 98 54 63 65 3 12 14
10 96 57 59 52 19 14 2
11 96 90 89 73 43 48 57
12 98 84 78 92 21 31 3
13 89 80 80 73 30 16 30
14 96 54 76 30 11 22 5
15 86 90 95 98 90 59 38
16 84 88 85 94 59 55 73
17 37 91 92 97 7 19 17
18 46 51 45 15 1 5 1
19 72 98 96 56 59 80 14
20 95 95 99 65 24 9 17
21 66 99 99 98 86 98 26
22 10 43 48 11 27 40 9
23 23 43 55 47 33 52 38
24 29 60 63 39 43 52 38
25 84 99 99 65 33 52 14
26 86 84 91 56 13 12 5
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Table 9 continued
Summary Listing of Individual Stapes of Concern Percentile
Snores
Stages of Concern
Individuals 0 1 2 3 4 5 6
27 60 45 70 18 27 80 9
26 98 45 83 92 3 19 11
29 37 60 80 92 33 52 22
30 93 95 85 77 30 68 42
31 84 95 99 97 66 80 30
32 99 84 76 77 59 4 2
33 81 88 87 98 54 68 11
34 94 99 96 94 82 9 2
35 46 43 80 85 92 76 60
36 99 23 55 77 19 4 11 •
37 99 51 14 7 5 2 3
38 96 43 28 15 16 2 3
39 99 80 97 97 33 7 26
40 29 84 87 73 59 64 60
41 96 72 87 77 27 40 6
42 77 99 99 85 86 97 47
43 98 69 76 73 9 14 20
44 23 30 67 85 66 84 84
45 81 96 96 16 82 44 5
46 98 99 91 88 82 91 30
47 98 99 96 98 76 95 90
48 94 93 70 15 5 19 2
49 93 84 85 85 33 48 52
50 94 95 94 92 63 76 60
51 99 45 45 39 54 9 26
52 72 75 91 88 76 72 60
53 77 84 95 88 76 72 60
54 98 91 94 85 43 52 11
Table 9 continued
Summary Listing of Individual Stages of Concern Percentile
Scores
Stages of Concern
Individuals 0 1 2 3 4 5 6
55 99 72 85 83 33 4 1
56 99 97 92 95 21 7 2
57 53 30 17 11 5 14 5
58 98 80 77 56 33 36 57
59 72 23 39 47 30 16 17
60 77 45 57 2 3 1 2
61 99 63 72 59 7 9 2
62 94 96 99 98 96 1 9
63 99 93 76 80 19 2 14
64 89 84 80 95 54 95 52
65 81 48 83 34 19 91 73
66 96 30 31 23 7 7 20
67 84 99 96 69 71 1 6
68 99 88 80 80 30 3 3
69 96 34 5 18 1 1 1
70 99 99 99 69 13 1 3
71 99 96 94 95 11 7 9
72 98 95 95 85 21 36 5
73 60 80 99 99 99 9 1
74 96 95 91 98 21 12 34
75 96 37 55 52 4 1 6
76 84 99 96 69 86 52 22
77 66 84 97 94 82 97 47
78 37 37 96 99 2 97 57
79 10 34 96 98 59 95 52
80 91 57 67 52 24 7 3
81 29 93 96 98 92 98 98
Table 9 continued
Summary Listing of Individual Stages of Concern Percentile
Scores
Stages of Concern
Individuals 0 1 2 3 4 5 6
82 72 84 96 98 63 84 84
83 94 57 70 73 24 7 11
84 23 40 96 98 63 88 52
85 89 93 92 80 59 88 69
86 72 84 85 97 48 28 1
87 94 99 99 94 63 52 20
88 99 99 99 98 71 98 97
89 96 99 99 97 71 88 84
90 53 45 45 65 38 76 42
91 99 93 94 94 38 80 47
92 61 72 76 39 48 80 26
93 98 93 76 85 30 44 9
94 96 63 70 34 3 1 1
95 91 99 99 97 90 76 2
96 77 45 45 56 59 84 26
97 98 91 92 92 59 93 92
98 86 95 91 88 43 59 38
99 93 48 67 73 27 72 34
100 89 69 83 73 38 55 26
101 99 40 35 60 27 3 3
102 84 48 39 47 11 7 17
103 94 91 91 80 16 9 14
104 37 72 45 43 43 97 65
105 98 99 95 97 33 25 47
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